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Abstract

Concerning on the rates social burden among the graduates of business education in Nigeria has provided an
opportunity for the authors to extant the study to examine the current state of business education curriculum and
the reformulation of business education curriculum equips the undergraduates with skills to start a business and
engaging towards lifelong learning. A cross-sectional survey design was applied to achieve the objectives of the
study. The design of the research is a quantitative method. Structured questionnaires were given to a sample of
289 participants (43 lecturers and 246 students) which were randomly selected across three universities in
Nigeria. The data obtained are analyzed by the Statistical Package for Social Sciences (SPSS) version 23.0 and
the mean statistic is used to answer the research questions and standard deviations are used to assess the degree
to which participants’ scores are clustered around the mean. The results show that the business education
curriculum is theoretical in nature, as such does not have the capability of preparing students to become
entrepreneurs and lifelong learners. Hence, the data shows that most of the respondents vote for business
education curriculum prepares student to work for the entrepreneurs with mean 3.49 for lecturers and 3.67 for
students. Moreover, the result shows that a change in business education curriculum could help to equip students
with skills to engage in becoming an entrepreneur. Therefore, the managers of business education should
endeavor collaborations with major stakeholders to capable of integrating the 21%-century skills and
apprenticeship models into the business education curriculum. It will help to equip undergraduates with the skills
needed to pursue entrepreneurial and lifelong learning careers upon graduation.

Keywords: Business education, Career opportunities, Curriculum reform, Graduates’ skills gap, Lecturers and
students, Social problems

INTRODUCTION

Business education is a practical-oriented programme which aimed at equipping students’ with the
higher order skills needed to be capable of engaging in decent employment and lifelong learning
activities immediately after graduation. It is one of the major areas of technology and vocational
education in Nigeria that is central to the development of 21st century skills required by young
individuals to function effectively in entrepreneurial and educational career endeavours after
graduation. Titiloye and Muhammed (2016) reiterated that business education is a programme that
prepares the mind, the brain, and the physical body of students toward positive contribution to national
development. The overriding goals of business education as pointed out by Edokpolor and Egbri (2017)
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shall be to prepare the recipients for career advancement in office occupation; to equip the students with
the skills for entrepreneurial venturing, and to expose the students to the knowledge about business.
Based on these major goals, business education can be seen as a catalyst for securing core values of
economic development (e.g., quality living, self-esteem, and freedom from social servanthood).

In spite of its potential role, as exemplified above, business education students still graduate without
possessing the 21st century skills required to engage in entrepreneurial and lifelong learning activities.
As a consequence, business education students who do not possess the 21st century skills may probably
become unemployed or underemployed and would not have the self-confidence and determination to
further participate in lifelong learning activities immediately after graduation. The premature skills
possessed by the business education students could be viewed as one of the key factor responsible for
the increasing rates of unemployment and all manner of social ills.

In Nigeria, research have shown that the unemployment and underemployment rates are on the
increase, with examples being: 25.5% of young individuals between the ages of 15 and 35 years old
were unemployed in the third quarter of 2017 and increased to 30.50% in the second quarter of 2018,
and 52.6% of young individuals between the ages of 15 and 34 years old were unemployed in the third
quarter of 2017 and increased to 55.4% in the same quarter of 2018 (National Bureau of Statistics,
2018). Although an earlier report has shown that more than 70% of young individuals were living in
abject poverty; that is to say that these set of young individuals were living below the poverty line,
while one-third were said to be surviving on less than 1 dollar a day (NBS, 2012).

Research have also shown that there is an increased rate of insecurity and students’ dropout.
For instance, Edokpolor and Owenvbuigie (2017) stated that young individuals (including business
education graduates) who are unemployed and poor have probably become suicide bombers, fear-based
oppressors, criminals, aggressors, vandals, outfitted looters, and many more, thereby adding to a
significant loss in revenue earnings which has affected Nigerian economic development. Also,
Edokpolor (2018) stipulated that business education students often exhibit low self-confidence and
determination towards lifelong learning. Edokpolor and Dumbiri (2019) averred that the reason for the
increasing rates of students’ dropout could be linked to the low supply of human, financial and material
resources, which seem to have hindered the acquisition of 21st century skills required to be capable of
taking part in entrepreneurial and lifelong learning activities immediately after graduation. These
situations have become a treat to apparently all stakeholders in the country.

The increasing rates of unemployment and all manner of social ills in the country suggest that
young individuals (including business education graduates) were not given the opportunity to learn
experientially, which appear to hinder the process of acquiring employability skills needed to be capable
of participating in entrepreneurial and lifelong learning activities right after graduation. The low-level
or premature skills acquired by the business education graduates during studies could be attributed to
the theoretical nature of the business education curriculum in Nigeria. The existence of ‘graduate skills
gap’ is because the business education graduates are prepared for the 21 century workplaces using a
theoretical-based curriculum that suite 20" century. This implies that business education students are
trained to be employees who would act as good followers to few ‘owners of businesses’, yet it is
expected that more and more students would start their own businesses instead of working for others.
Business education students are also expected to continuously, quickly, and effectively learn new skills
to function effectively as entrepreneurs.

If the goals of business education are to prepare students to become enterprising individuals
and lifelong learners, the different skills set (such as, critical thinking, innovation, problem-solving,
creativity, flexibility, adaptability, learning to learn, to list but a few) and the apprenticeship models
(such as, technology-based learning, team-based learning, inquiry-based learning, problem-based
learning, and project-based learning) need to be integrated into the business education curriculum. This
assumption has earlier sparked strong discussions among academics and business practitioners whether
entrepreneurship or small business skills can be learned (Aronsson & Birch, 2004; Fayolle & Gailly,
2013). Some evidence have been found to support the assumption that entrepreneurship or small
business skills can only be learnt via an experientially oriented curriculum (Aronsson & Birch, 2004;
Fayolle, 2013; Sirelkhatim & Gangi, 2015) that inculcates thoughts’ and find solutions to problems
(Global e-Schools and Communities Initiative, 2013). Indeed, educators and business practitioners have
argued that one can actually learn entrepreneurship or small business skills (such as, selling, resource
management, and product development) through some forms of apprenticeship models (Aronsson &
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Birch, 2004). At this present time, it can be suggested that the question about, or of whether the skills
to start and run a business can be learnt or not should move from its present discussion stage and focus
on the questions emanating from the increasing rates of unemployment and all manner of social
problems around the world: Does the current state of business education curriculum experiential in
nature? Does the business education curriculum need a reformulation in order to equip recipients with
the skills to engage in entrepreneurial and lifelong learning activities?

A skill is described as the ability to perform tasks and solve problems (OECD, 2009). The 21st
century skills has been referred to sets of core subject skills, life and career skills, learning and
innovation skills, and information and media technology skills (Partnership for 21st Century Skills,
2008). They can also be classified as cognitive, non-cognitive, and technical skills (Burton, 2013). The
term ‘apprenticeship’, on the other hand, involves active or situated learning, which is one way of
implementing experienced-based learning approaches (Canadians for 21st Century Learning and
Innovation, 2012; Herring, 2012; Schleicher, 2012; UNESCO Bangkok, 2011; UNESCO Bangkok,
2012). A theoretical-based curriculum was built on the behaviourist learning theory postulated by Ivan
Pavlov in which lecturers are sole source of student’s learning (Molande, Mtemang’ombe &
Chikasanda, 2017). Yet, many education programmes (including business education) prefer to use this
kind of curriculum to foster students’ learning (Kennedy, Lawton & Walker, 2001; Adeyemi, Boikhutso
& Moffat, 2003), despite its criticism of not capable of equipping students with higher order skills to
start and be successful in their own entrepreneurial ventures (Munoz & Huser, 2008).

From preceding paragraphs, one could infer that business education students are often not
motivated to learn entrepreneurial or small business courses and have great difficulty in acquiring
meaningful knowledge in the programme because a theoretical-based curriculum still seems to be used
as the most common instructional approach. Ekpenyong (1999) have long pointed out that the business
education lecturers usually place more premiums on impacting abstract knowledge using expository
methods while experiential-based learning is relegated to the background. Freire (2000) faulted the
theoretical-based educational curriculum which exposes students to Pavlov’s thinking, that they can be
conditioned so as to show some expected behaviour, which considers lecturers’ as omnipotent and
called for the use of an experiential-based curriculum that provides the opportunity for students to
become 21st century critical thinkers in order to be empowered to question existing knowledge.
Obunadike (2015) argued that an experiential-based curriculum (including that of business education)
which are supposed to expose students to work-based learning environments that will help to bridge the
gap between business education and the workplace has become a myriad. This is an uninteresting trend,
even when experiential learning approach has long been considered as a major component of a business
education curriculum with an explicit recognition that business education curriculum ‘needs to reflect
a real-world environment” (Bygrave, 1994; Feldman, 2001).

To overcome the ugly situation, there is a need for a reformulation of the business education
curriculum. The major concern of this study is on how to reform the business education curriculum that
would help respond to the skills needed by undergraduates to be capable of engaging in gainful and
decent employment as well as lifelong learning activities immediately after graduation. Based on this
situation, the study sought to provide answers to the following questions. First, what is the current
implementation state of business education curriculum in Nigeria? Second, how does the reformulation
of business education curriculum help equip undergraduates with 21st century skills to engage in
entrepreneurial activities? Third, how does the reformulation of business education curriculum help
equip undergraduates with the 21st century skills to engage in lifelong learning activities? The study,
therefore intends to: (1) assess the current implementation state of business education curriculum in
Nigeria; (2) assess how the reformulation of business education curriculum can help equip
undergraduates with the 21st century skills to engage in entrepreneurial tasks; and (3) assess how the
reformulation of business education curriculum can help equip undergraduates with the 21st century
skills to engage in lifelong learning activities immediately after graduation.

RESEARCH METHOD
This section describes the procedures that were used in conducting the study. These procedures were

discussed under the following sub-headings: Research Design, Study Participants, Research Instrument,
Instrument Validity and Reliability, and Data Collection and Analyses.
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Research Design

A survey research design was used to achieve the specific objectives of the study. A survey design is a
procedure in quantitative research in which a researcher administers a questionnaire to a small group of
people (usually referred to as sample) to identify trends in attitudes, opinions, behaviours, or
characteristics of a large group of people (usually referred to as population). This approach was
employed to offer the authors the opportunity to have a personal interaction with the participants.

Study Participants

As shown in Table 1, the study participants comprised of 43 business education lecturers and 246 final
year business education students from three Federal Universities in South-South geopolitical region of
Nigeria, which include the University of Benin, University of Uyo, and University of Calabar. The
South-South region consists of six States, namely: Edo, Delta, Uyo, Calabar, Bayelsa, and Porthearcort,
and which were chosen for the study due to the location of the authors’ institutions. However, Edo, Uyo
and Calabar are the States that have Federal Universities currently offering business education
programmes. The authors of the study did not attempt to apply any sampling procedure because the
participants were manageable; that is, the participants were not too large to cover in the study.

Table 1. Demographic Data of Participants in South-South Nigerian Federal Universities

SIN Institutions Lecturers Students Total Percentage (%)
1. University of Benin 13 97 110 38
2. University of Uyo 14 67 81 28
3. University of Calabar 16 82 98 34
Total 43 246 289 100

Research Instrument

The authors of the study designed two instruments, one set to be administered to business education
lecturers and the other to be administered to final year business education students, titled “Business
Education Curriculum Reform and Career Opportunities among Undergraduates (BECRCOAU)”. The
instrument was a four-point scale, ranging from 4=Strongly Agree; 3=Agree; 2=Disagree, and
1=Strongly Disagree. The instrument consist of two sections, namely section A and B. Section A asked
the participants to respond to their programme option and response category, while section B asked the
participants to respond to the items generated from existing literature. The instrument consists of 46
items, where 16 items measure the current implementation state of the business education curriculum
in Nigeria, 15 items measure how the reformulation of business education curriculum can help equip
undergraduates with the 21% century skills to engage in entrepreneurial activities, and 15 items measure
how the reformulation of business education curriculum can help equip undergraduates with the 21%
century skills to engage in lifelong learning activities.

Instrument Validity and Reliability

A panel of 4 lecturers, 2 in business education and 2 in measurement and evaluation disciplines
established the content validity of the instruments. A reliability test was conducted to ascertain the
internal consistency of the instruments (Cronbach, 1951). The coefficients alpha obtained provides the
overall reliability of the instruments and confirmed that the instruments can be utilized with the
confidence to measure the current implementation state of business education curriculum; how the
reformulation of business education curriculum can help equip undergraduates with the 215 century
skills to engage in entrepreneurial activities; and how the reformulation of business education

13



Asian Journal of Assessment in Teaching and Learning
Vol 10, Issue 1, 2020 (10-22) 1ISSN2232-1926/elISSN 2600-870X

curriculum can help equip undergraduates with the 21 century skills to engage in lifelong learning
activities. The results from the analysis showed that the instruments was highly reliable, with the
Cronbach alpha coefficient values of a = .874 for lecturers and .887 for students.

Data Collection and Analyses

Data obtained from the respondents were analyzed via quantitative statistics, such as the Mean and
standard deviations by utilizing the Statistical Package for Social Sciences (SPSS) version 23.0.
Descriptive statistics of Mean were used to answer the research questions and standard deviations were
used to ascertain the degree to which responses of the respondents’ were clustered around or deviated
from Mean. The rule of choice was dependent on any Mean calculated scores equivalent to, or more
than 2.50 implies that the respondents agree to the questionnaire items, and any Mean determined scores
less than 2.50 suggests that the respondents disagree with the questionnaire items raised. Standard
deviations values between .00 and .96 suggest that respondents’ scores were very close, meaning that
their answers were clustered around the Mean (Creswell & Poth, 2017, 2018).

RESULTS AND DISCUSSION

This segment presents and discusses the results of the investigation dependent on the three research
guestions raised to achieve the purpose of the investigation.

Research Question 1:
What is the current implementation state of business education curriculum in Nigeria?

Results of the information presented in Table 2 shows that 16 items had the Mean scores of lecturers
and students that ranges from 1.63 to 2.07 and 1.53 to 2.00 respectively and the comparing standard
deviations values ranges from .618 to .988 and .558 to .967 respectively. Comparatively, each item of
the Mean scores and standard deviations values for lecturers are not differ from that of students. The
Mean scores imply that lecturers and students strongly disagreed in that the business education
curriculum in Nigeria is theoretical in nature and does not prepare students to become entrepreneurs
and lifelong learners. Rather, the business education curriculum in Nigeria prepare students to work for
entrepreneurs or ‘captains of industries’. The comparing standard deviations values imply that the
lecturers and students Mean scores on the current implementation state of business education
curriculum in Nigeria are very close irrespective of their different response categories. This finding
further imply that lecturers’ and students’ scores are not clustered around the Mean irrespective of their
different sense of maturity on business education curriculum exposure at the university level.

Table 2. Mean and standard deviations of the current implementation state of business education curriculum
in Nigeria by Lecturers and Students.

Implementation State of
Business Education
Curriculum
Lecturers Students
(n=85) (n=615)
SIN Items M sD M SD
1 Business education curriculum prepare students to become 2.07 | .799 | 1.55 | .654
" | entrepreneurs.
2 Business education curriculum prepare students to become lifelong 1.84 | 814 | 153 | .721
" | learners.
3 Business education curriculum prepare students to work for 349 | .768 | 3.67 | .702
" | entrepreneurs.
4 Business education curriculum provide opportunity for students to 214 | 915 | 1.79 | .794
" | learn by being an apprentice.
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5 Business education curriculum expose students to knowledge of 1.88 | .793 | 1.78 | .565
" | customer problems.
6 Business education curriculum expose students to knowledge of ways 1.72 | .666 | 1.70 | .586
" | to serve market.
7 Business education curriculum equip students with skill to sell tangible | 1.63 | .618 | 1.59 | .598
" | products.
8 Business education curriculum equip students with skill to manage 1.86 | .639 | 1.54 | .603
resources.
9 Business education curriculum help students to generate new ideas to 1.79 | .742 | 1.58 | .599
" | improve on products.
10 Business education curriculum help students to conduct themselvesina | 1.88 | .762 | 1.62 | .620
" | professional manner and relate with people from different cultures.
11 Business education curriculum equip students with skill to 184 | .721 | 1.63 | .590
" | communicate effectively with others in a business transaction.
12 Business education curriculum help students to reason critically and 1.72 | .766 | 1.61 | .558
" | solve problems.
13 Business education curriculum help students to access and evaluate 1.79 | 675 | 1.61 | .595
" | data effectively via ICT.
14 Business education curriculum equip students with skill to work with 1.65 | .720 | 1.63 | .596
" | divers’ teams on an entrepreneurship-oriented project.
15 Business education curriculum help students to be determined and 1.67 | .778 | 1.70 | .698
" | optimistic toward starting a business.
Business education curriculum help students to work effectively in a 2.02 | .988 | 2.00 | .967
16. | climate of constant changing condition and adapt to the situation at
hand.

M = Mean, SD = Standard Deviations
Research Question 2:

How does the reformulation of business education curriculum equip undergraduates with 21 century
skills to engage in entrepreneurial activities?

Results of the information presented in Table 3 shows that 15 items had the Mean scores of teachers
and students that ranged from 3.16 to 3.63 and 3.37 to 3.63 respectively and the comparing standard
deviations values ranges from .506 to .955 and .565 to .980 respectively. Comparatively, each item of
the Mean scores and standard deviations values for lecturers are not differ from that of students. The
Mean scores further imply that lecturers and students strongly agreed in that the reformulation of
business education curriculum can help equip undergraduates with 21% century skills to engage in
entrepreneurial activities. The comparing standard deviations values imply that the lecturers and
students Mean scores on the reformulation of business education curriculum that can help equip
undergraduates with 21% century skills to engage in entrepreneurial activities are very close irrespective
of their different response categories. This finding further imply that lecturers’ and students’ scores are
not clustered around the Mean irrespective of their different sense of maturity on business education
curriculum exposure especially at the university level.

Table 3. Mean and standard deviations of how the reformulation of business education curriculum equip
undergraduates with 21st century skills to engage in entrepreneurial activities by Lecturers and Students.
Business Education
Curriculum Reform and
Lifelong Learning
Opportunities
Lecturers Students
(n=85) (n=615)

SIN Items M SD M SD
1 Integrating team-based learning model into a business education 3.40 | .849 | 3.37 | .980
" | curriculum would provide entrepreneurial opportunities for students.
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2 Integrating inquiry-based learning model into a business education 344 | 734 | 351 | .681
" | curriculum would provide entrepreneurial opportunities for students.

3 Integrating project-based learning model into a business education 3.33 | .714 | 3.48 | .662
" | curriculum would provide entrepreneurial opportunities for students.

4 Integrating problem-based learning model into a business education 3.51 | .506 | 3.46 | .568
" | curriculum would provide entrepreneurial opportunities for students.

5 Integrating technology-based learning model into a business education 3.37 | .757 | 3.54 | .679
" | curriculum would provide entrepreneurial opportunities for students.

6 Integrating selling skills into a business education curriculum would 3.35 | .870 | 3.44 | .647
" | provide entrepreneurial opportunities for students.

7 Integrating resource management skills into a business education 3.33 | .944 | 3.52 | .597
" | curriculum would provide entrepreneurial opportunities for students.

8 Integrating creativity and innovation skills into a business education 3.63 | .691 | 3.63 | .662
" | curriculum would provide entrepreneurial opportunities for students.

9 Integrating communication skills into a business education curriculum 3.44 | .765 | 3.59 | .618
" | would provide entrepreneurial opportunities for students.

10. Integrating collaboration and teamwork skills into a business education 3.16 | .871 | 3.51 | .570

curriculum would provide entrepreneurial opportunities for students.
Integrating critical thinking and problem solving skills into a business 3.21 | .914 | 3.39 | .608
11. | education curriculum would provide entrepreneurial opportunities for
students.

Integrating ICT literacy and numeracy skills into a business education 3.44 | 765 | 3.45 | .602

12. : ! . "
curriculum would provide entrepreneurial opportunities for students.
13 Integrating desirability and feasibility skills into a business education 3.39 | .955 | 3.47 | .597
" | curriculum would provide entrepreneurial opportunities for students.
14 Integrating flexibility and adaptability skills into a business education 340 | 929 | 3.48 | .624
" | curriculum would provide entrepreneurial opportunities for students.
Integrating learning to learn and self-direction skills into a business 3.40 | .877 | 3.57 | .565
15. | education curriculum would provide entrepreneurial opportunities for
students.

M = Mean, SD = Standard Deviations
Research Question 3:

How does the reformulation of business education curriculum equip undergraduates with 21 century
skills to engage in lifelong learning activities?

Results of the information presented in Table 4 shows that 15 items had the Mean scores of teachers
and students that ranged from 3.16 to 3.53 and 3.48 to 3.72 respectively and the comparing standard
deviations values ranges from .631 to .989 and .450 to .517 respectively. Comparatively, each item of
the Mean scores and standard deviations values for lecturers are not differ from that of students. The
Mean scores further imply that lecturers and students strongly agreed in that the reformulation of
business education curriculum can help equip undergraduates with 21 century skills to engage in
lifelong learning activities. The comparing standard deviations values imply that the lecturers and
students Mean scores on the reformulation of business education curriculum that can help equip
undergraduates with 21% century skills to engage in lifelong learning activities are very close
irrespective of their different response categories. This finding further imply that lecturers’ and
students’ scores are not clustered around the Mean irrespective of their different sense of maturity on
business education curriculum exposure especially at the university level.
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Table 4. Mean and standard deviations of how the reformulation of business education curriculum
equip undergraduates with 215 century skills to engage in lifelong learning activities
by Lecturers and Students.

Business Education
Curriculum Reform
and Lifelong Learning
Opportunities
Lecturers | Students
(n=85) (n=615)

S/IN Items M SD M SD
1 Integrating team-based learning model into a business education 3.53 | .827 | 3.71 | .480
" | curriculum would provide lifelong learning opportunities for students.
2 Integrating inquiry-based learning model into a business education 3.26 | .848 | 3.72 | .450
" | curriculum would provide lifelong learning opportunities for students.
3 Integrating project-based learning model into a business education 3.42 | 879 | 3.65 | .479
" | curriculum would provide lifelong learning opportunities for students.
4 Integrating problem-based learning model into a business education 3.47 | .702 | 3.67 | .481
" | curriculum would provide lifelong learning opportunities for students.
5 Integrating technology-based learning model into a business education 3.40 | .877 | 3.58 | .494
" | curriculum would provide lifelong learning opportunities for students.
6 Integrating selling skills into a business education curriculum would 3.16 | .843 | 3.51 | .501
" | provide lifelong learning opportunities for students.
7 Integrating resource management skills into a business education 3.37 | .725 | 3.48 | 517
" | curriculum would provide lifelong learning opportunities for students.
8 Integrating creativity and innovation skills into a business education 3.21 | .965 | 3.57 | 512
" | curriculum would provide lifelong learning opportunities for students.
9 Integrating communication skills into a business education curriculum 3.42 | 698 | 3.62 | .487
| would provide lifelong learning opportunities for students.
10 Integrating collaboration and teamwork skills into a business education 3.33 | .993 | 3.61 | .489
" | curriculum would provide lifelong learning opportunities for students.
Integrating critical thinking and problem solving skills into a business
11. edugationgcurriculum WOU?d proeide lifelong Iegrning opportunities for 347 .735 | 3.66 | 475
students.
12 Integrating ICT literacy and numeracy skills into a business education 3.35| .870 | 3.65 | .477
" | curriculum would provide lifelong learning opportunities for students.
13 Integrating desirability and feasibility skills into a business education 3.30 | .989 | 3.63 | .484
" | curriculum would provide lifelong learning opportunities for students.
14 Integrating flexibility and adaptability skills into a business education 3.40 | .728 | 3.52 | .501
" | curriculum would provide lifelong learning opportunities for students.
Integrating learning to learn and self-direction skills into a business
15. edugationgcurricull?m would provide lifelong learning opportunities for 347|631 362 486
students.

M = Mean, SD = Standard Deviations

DISCUSSION

The aim of the study, in the first place, was to assess the current implementation state of business
education curriculum in Nigeria. In the second place, the aim of the study was to assess how the
reformulation of business education curriculum can help equip undergraduates with 21st century skills
to engage in entrepreneurial activities. In the third place, the aim of the study was to assess how the
reformulation of business education curriculum can help equip undergraduates with 21st century skills
to engage in lifelong learning activities. The first and most important findings in this study is that
business education curriculum in Nigeria is theoretically driven in nature and does not have the capacity
of preparing the students to start their own business and continuously learn new skills. Rather, business
education curriculum in Nigeria prepare students to work for entrepreneurs.

The findings from research question 1 is important for educators and business practitioners.
The findings that business education curriculum is theoretical in nature and do not prepare students for
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entrepreneurship, have earlier attracted special debates and discussions. For instance, a business
practitioner, David Birch, in an interview points out that business education curriculum around the
world fall short in the increased use of practical learning especially through lengthy and meaningful
apprenticeships (Birch & Aronsson, 2004). Birch argued that business education prepare students to
work for entrepreneurs and stress that few graduates end up being an entrepreneur; and that most
graduates end up working for entrepreneurs. Birch noted that being a good servant is what business
education teaches their students (Birch & Aronsson, 2004). No doubt, business education students can
be trained to work in entrepreneurial firms and even develop their skill set to take a managerial role in
entrepreneurial ventures, but that doesn’t make them owners of an entrepreneurial company.

Some scholars in entrepreneurship disciplines have also supported the notion that business
education curriculum does not have the capacity of preparing students to start and grow their own
business. Rather business education programme prepare students for corporate domain (Timmons,
1994), promotes a “take-a-job” mentality (Kourilsky, 1995), and suppress creativity and innovation
(Chamard, 1989; Plaschka & Welsch, 1990). Contrary to the views of these scholars, Katz (2003)
opined that business education courses have enjoyed considerable worldwide growth. As a result,
Cumming and Zhan (2018) reiterated that the debates and answers on whether the skills set needed to
start and grow a business can be learnt seems clear, considering the growth of business education around
the world. Nevertheless, the most challenging questions that ought to have attracted rigorous empirical
inquiry in business or entrepreneurship education literature include: (1) does the current business
education curriculum theoretical in nature? And (2) how does the reformulation of business education
curriculum help to equip undergraduates with the skills needed to participate in entrepreneurial and
lifelong learning activities? Jones and English (2004) argued that a learner-centred approach that is
activity-oriented, supportive of experiential learning, problem-solving, project-based, creative, and
involves peer evaluation need to be infused into the business education curriculum. They found in their
study that students are more interested in entrepreneurial activities through this learning process. The
experiential learning approach is the most common pedagogical approach applied in business education.
Desplaces, Wergeles, and McGuigan (2009) further found in their study that experiential learning
approach facilities students’ entrepreneurial mind set, and provide students with real-life learning
experiences that could help to strike a balance or bridge the gap between the skills set acquired and
those skills set required to start and grow their own business.

The analysis of research question 2 reveals that the integration of 21 century skills set into
business education curriculum can provide opportunities for students to engage in entrepreneurial
activities. This finding concurs with the study conducted by Wu and Martin (2018) who designed and
employed an experiential curriculum course content to teach students on how to confidently engage in
effective entrepreneurial activities in a developing country. Their experiential curriculum course content
involves a short-term trip to Honduras, which is a semester-long entrepreneurship project, and
structured students’ reflections. Their study further demonstrated that an experiential curriculum course
content can significantly influence students’ attitudes and perceptions toward participating in social
entrepreneurship activities. The authors also suggests that the arrangements of post-trip is critical to the
development of students’ entrepreneurial learning activities in a globalized world. These findings,
therefore suggest that this course has the capacity of equipping students with the skills, and enhances
and facilitates their learning in a business education course.

The finding from research question 2 also supported the assumption of career socialization
theory which propose that the decision of individuals to pursue entrepreneurial careers is influenced by
many social factors including exposure to educational experiences (Dyer, 1994). Shapero (1985) had
earlier suggested that an individual’s attitude or perception to engage in entrepreneurial career is directly
influenced by his or her prior exposure to work experiences and existence of role models. These work
experiences could influence an individual’s decision or perception to pursue a career congruent with
his or her work experiences (Peterman & Kennedy, 2003; Shapero & Sokol, 1982).

The analysis of research question 3 reveals that the integration of 21% century skills set into
business education curriculum can provide opportunities for students to engage in lifelong learning
activities. This finding supports the assumption of experiential learning theory which proposes that
learning is a socialization and continuous process by which knowledge or skills is created via the
transformation of experience (Kolb, 1984). Experience-based theory is an integrative perspective that
combines the constructs of learning and doing (Kolb, 1984). Experiential learning theory tells us that
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an experience-based curriculum would equip the students with the skills and abilities needed to
confidently participate in their career (e.g., lifelong learning) goals and aspirations. Experiential
learning theory provides opportunity to understand the importance of experience during learning, the
relevance of perceiving learning as a continuous process, and the importance of conceptualizing
learning as a continuing reconstruction of experience. Jung (1931) propounded the cyclical model of
experiential learning, as an eternal process where the ending of the experience-based model (i.e., the
experimentation of lifelong learning activity) become the beginning (i.e., the acquisition of new
knowledge and skills) again and again. Thus, an experienced-based learning model often represents
dual poles (i.e., the combination of learning and doing) that foster the endless process of learning.

From the preceding paragraphs, one would observe that an experientially acquired skills set
through the business education curriculum could help to influence students’ decisions to engage in
lifelong learning activities. For instance, theorists (e.g., Barrows & Tamblyn, 1980; Boud, 1985) viewed
an experiential learning model, such as problem-based learning as an instructional approach that uses
an authentic or a situated problem or challenge as a context for students to learn lifelong learning skills
and acquire knowledge about a particular learning domain. The basic theory of this learning process is
to encounter the problem first, with “... reasoning skills and identifying learning needs in an interactive
process, self-study, applying newly gained knowledge to the problem, and summarizing what has been
learned” (Barrows, 1985, p. 15). In a problem-based learning context, students work with problems in
a manner that fosters reasoning and the application of appropriate knowledge to their levels of learning.
In the process of collaboratively working on a problem and with their peers, students identify areas of
learning to guide their own self-directed study. The skills and knowledge acquired through self-directed
study are applied back to a problem to evaluate the effectiveness of learning and to reinforce learning.
This process help students develop self-directed learning skills which is a critical component of lifelong
learning (Dynan, Cate & Rhee, 2008).

An experiential learning approach, such as team-based learning focuses on the development of
lifelong learning skills via teamwork to promote thinking because collaborative activities engage
students in an interactive approach to learning (Johnson & Johnson, 1986). Collaborating with peers as
resources plays an important role in team-based learning. First, team-based learning provide students
with opportunities to see and hear how other students approach and acquire skills. Because the students
in a collaborative group are working closely together, students are able to share ideas and perspectives,
as well as help each other clarify issues. This is important in helping students develop 21% century skills
set. Accordingly, collaboration provides students with a support structure while they develop the 21
century skills set needed to be lifelong learners. Therefore, within an experiential learning environment,
collaboration is used to provide support for students as they develop the skills needed to be lifelong
learners. Reliance on collaboration in reciprocal teaching is critical to the development of the
metacognitive skills needed to learn from expository text the same metacognitive skills needed to
engage in lifelong learning activities. This forces students to develop metacognitive awareness, a key
component of the lifelong learning construct. Generally, students involved in apprenticeship activities
(such as, technology-based learning, team-based learning, among others) impart the skills that will
enable them to perform as lifelong learners. As such, there is good reason to believe that an experiential
learning curriculum can help to foster or develop the interest in learning, which is necessary to create
lifelong learners or contribute to an orientation toward lifelong learning (Sibthorp, Schumann, Gookin,
Baynes, Paisley & Rathunde, 2011).

CONCLUSION AND RECOMMENDATIONS

This study aimed at assessing the current implementation state of business education curriculum in
Nigeria; how the reformulation of business education curriculum can help equip undergraduates with
the 21 century skills to engage in entrepreneurial activities; and how the reformulation of business
education curriculum can help equip undergraduates with the 21st century skills to engage in lifelong
learning activities. The study reveals that the business education curriculum in Nigeria is theoretical in
nature and does not prepare students to become entrepreneurs and lifelong learners. Rather, it prepares
students’ to work for entrepreneurs. The study also reveals that the reformulation of business education
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curriculum can help equip undergraduates with 215 century skills to engage in entrepreneurial activities.
The study further reveals that the reformulation of business education curriculum can help equip
undergraduates with 21% century skills to participate in lifelong learning activities. Based on these
findings, the authors of this extant study concludes that the alarming rates of unemployment and all
manner of social ills among the business education graduates, could be attributed to the theoretical
nature of the business education curriculum. The authors also concludes that for business education
graduates to start and be successful in running a business, there is need to integrate the different skills
set and apprenticeship models into business education curriculum.

Based on the findings and conclusions, the study recommends that: First, managers of business
education should endeavour to provide qualified lecturers and other relevant resources. This would help
to ensure the implementation and reformulation of business education curriculum. Second, managers
of business education should endeavour to collaborate with major stakeholders to be able to integrate
the 21% century skills and different models of apprenticeship into business education curriculum. This
would help to equip undergraduates with the skills needed to pursue entrepreneurial activities
immediately after graduation. Finally, managers of business education should endeavour to collaborate
with major stakeholders to be able to integrate the 21%' century skills and different models of
apprenticeship into business education curriculum. This would help to equip undergraduates with the
skills needed to engage in lifelong learning activities immediately after graduation.
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