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Abstract

The purpose of this study is to determine the significance of Library Hour Program towards word reading
performance of public elementary grade five pupils. The true experimental design used consisted of experimental
and control groups in which experimental group received the intervention while the control group had no
intervention given. The instrument used was the standardized Philippine Informal Reading Inventory (Phil-IRI)
developed by the Department of Education- Bureau of Learning Delivery to measure the significance of Library
Hour Program in improving pupils word reading levels. T-test were carried out to answer the research objectives
of the study. There were 72 grade five pupils who participated in the experimental group. Pupils that can read at-
level text was determined through the Group Screening Test. The pupils with scores less than fourteen (14) out of
twenty (20) literal, inferential, and critical questions were subjected to pretest and posttest and served as the
experimental group in the study. The pretest and posttest determined the reading level of pupils whether under
frustration, instructional, and independent. Phil-IRl graded passages were used in this study. These graded
passages were given by the Department of Education and were used to assess the reading performances of Grade
Three to Six in the elementary grades nationwide. The library hour as a reading intervention program was
specifically used in Alfonso Lista Central School as it was included in their daily classroom programs for thirty
(30) minutes a day. After five months of conducting the intervention program, the findings revealed that during
the pretest, pupils were assessed under the Instructional level. It also showed that during the posttest, pupils were
found to be under the Independent Level. The results showed that Library Hour as an intervention program to
improve the word reading of grade five pupils was effective. This also revealed that regardless of sex, Library
Hour was found very effective. It was then recommended to include the Library Hour in the daily classroom
program in schools as it was proven useful to increase pupils’ reading ability.

Keywords: Phil-IRI, frustration level, instructional level, independent level

INTRODUCTION

Good reading performances are developed through good reading habits. Reading is a prerequisite of an
effective study habit and have been correlated with academic achievement (Daniel et al., 2017 & Balan
et al., 2019). Palani (2012) also mentioned that reading habit has been a vital aspect to create an
educated society in this world. He purported that reading effectively is an essential way for learning
effectively. He argued further that, at present, the importance of reading habits have been disregarded
among young and old because of the great influence of different technology. Technology influence the
reading habits of the learners as they prefer watching, surfing, or just playing mobile games over
reading. The need to motivate pupils intrinsically to have a good reading habit played a vital role in
their performance (Liu & Hou, 2017, Korantwi-Barimah et al., 2017, Omela & Martin 2020). Deavers
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(2000) described reading as an intellectual work which is possible when an individual forms a reading
habit. Thus, reading have an important role in enabling individual to attain a practical effectiveness.
Bulwer-Lytton said, "Laws die but books never" since books are the most suitable channel through
which knowledge is passed down through generations (Issa et al., 2012). Additionally, Douglas (2000)
asserted that in order to become responsible individual in the society and become successful in school,
every child needs to be fully competent in reading. The ability for a child to read well is vital to become
successful in life. As Tracy and Matsumoto (2008) articulated that the only form of entertainment that
is essential skill in life is reading. It is a skill that must be nurtured from a child’s earliest years. The
time that children know already how to read, support is still needed to reach their full potentials as
readers. Furthermore, Ogdobo (2010) affirmed that reading ascertain the academic attainment of
learners to a very high extent. Besides, the library also plays a vital role in improving learners’ reading
performances. This is because when learners’ have access to a lot of good books and good libraries,
they read more and thus do better at reading tests (Krashen, 2004).

In the Philippines, the Department of Education is encouraging school learners to read instead of giving
much time on the Internet. In DepEd Memorandum No. 244 series of 2011, school officials were
encouraged to conduct reading activities in schools such as the Read-a-Thon, “Drop Everything and
Read (Dear)” and remedial reading classes for learners. This program is a DepEd move to
institutionalize the national “Every Child a Reader” program. This program makes reading relevant
again to the youth amidst the growing reliance on the interned inclination to online activities. This
includes activities, such as the Read-a-Thon, which aims to discover outstanding readers in class; while
the Dear program, which engages learners in 15 to 20 minutes of reading daily; and the shared reading
or readers’ mentoring program, where older students need to support younger readers with reading
difficulties.

Additionally, DepEd Memorandum No. 244 (2011) has stated that schools should foster partnerships
with the non-government organizations and private sectors for further collaboration within the
community and to optimize the success of reading activities. Poor reading habits among children affect
their academic performances in schools (Asagwara, 2001). This results in poor academic performances.
This problem has already been observed not only in the different parts of the world but also in the
Philippines. To pin out these reading problems and difficulties, assessing learners’ capabilities in
reading should be done. Weaver (2014) has suggested that the informal reading inventory defined as an
informal reading tests consisted of a set of graded passages administered to individual learners to be
used. This is in contrast to the formal reading tests that are standardized and often conducted to compare
a learner’s performance with others. The informal reading tests are meant to give a greater perception
to the reading level of individual learners concerning a specific passage to allow teachers to customize
instruction necessary for their learners’ needs (Rutledge, 1998).

The Philippine Informal Reading Inventory (Phil-IRI) is a program of the Department of Education-
Bureau of Learning Delivery that straightly caters every Filipino to become a reader. This is in conform
to the flagship program of the DepEd that “Every Child A Reader Program,” purposely to make every
Filipino child a reader and a writer at his/her grade level.

The Phil-IRI aims to identify the performance of the individual learner’s in silent reading, oral reading,
and listening comprehension which consisted of graded passages. There are three types of assessments
seeking to determine the learner’s reading level whether it is independent, instructional, and frustration
level. Afterwards, the data gathered from these measures are used to design or adjust classroom
instruction, small group, or individualized instruction to fit the learners’ needs and abilities. The school
reading performance makes use of the data as the basis in planning, designing/redesigning the reading
programs or activities in order to improve the overall reading performance of the school. It is made to
provide teachers with a tool for measuring and describing reading performance. It is an assessment tool
consisted of graded passages designed to determine a learner’s level of reading. It is worthy to note that
the Phil-IRI only provides an approximation of the learner’s ability and may be used in combination
with other reliable tools of assessment. The development of the Phil-IRI is one of the initiatives put in
place in support of the “Every Child A Reader Program” (ECARP). Teachers should be acquainted
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with the learners’ current reading levels and abilities before they can create and provide appropriate
reading instruction. This diagnostic approach describes how children read embraces inclusionary
principles that emphasize the need for education that is learner-oriented, responsive, and culturally
sensitive. Thus, teachers consider Phil-IRI as one of the diagnostic tools to determine learners' abilities
and needs in reading.

Alfonso Lista Central School has revealed the poor reading performances of the pupils too as it was
reflected by the Phil-IRl Form 2 (Group Screening Test). The Phil-IRl Form submitted by the school
showed that two hundred ninety-three (293) out of four hundred twenty-five (425) pupils did not meet
the standard reading performance in grades four to six. Specifically, seventy-two out of one hundred
forty-seven grade five pupils read below at-level texts. It shows that pupils are experiencing difficulty
reading at-level text. Having been exposed to this scenario, the researchers opted to take a careful
examination and analysis of this phenomenon. As the outcome, the researchers would want to suggest
a reading intervention program that can help to reduce the reading problems.

CONCEPTUAL FRAMEWORK

To have an efficient and effective reading program: designing, implementing and sustaining to achieve
an optimum success are very important. Reading strategies and approaches are developed to improve
the reading performances and also to address the reading difficulties of every pupil. Effective reading
programs require a well-planned and a continuous professional development to equip educators with
the needed knowledge in order to have an effective reading instruction. It also requires the selection of
appropriate tools that are tightly linked to research. Likewise, school leadership initiatives to ensure
smooth implementation and enduring effects of reading programs are also needed as a support system.
Many publishers suggest reading programs and recommend them as the best possible instructional tool
that can help improve pupils’ reading capabilities. Hence, in order to solve reading problems, reading
assessments must be done.

Torgesen (2005) had identified the selection and implementation of well-designed, research-based core
reading programs as the first step in the model designed to prevent reading difficulty in most children.
Once a school selects an instructional program, it is crucial that the program must be fully implemented
with high fidelity. This study aimed to follow this style. The researcher had pointed out the poor reading
levels of the pupils through a series of reading assessment tools. Then, the researcher tested the
significance of the reading intervention program which is the Library Hour. Once it is found as an
effective tool in leveling up the word reading level of the pupils, the researcher would suggest for full
implementation of the said reading intervention program.

Reading intervention programs will be the key to help children become good readers. Through reading
intervention programs, the confidence of the children will be restored. It is also a valuable method in
increasing children’s reading speed. It will also help build and expand children’s vocabulary. Generally,
through reading intervention programs, children can improve their reading performance. Repeated
reading is essential in improving reading fluency skills. To improve the word reading levels of pupils,
it is a must to develop their habit in reading. Library Hour as a reading intervention program was chosen
as a tool in improving the word reading level of this study. The paradigm of the study shown below
served as the “worldview” for the development of the research.
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Therefore, the purpose of this study is to determine the reading performances of grade five pupils of
Alfonso Lista Central School through the Library Hour Program. Specifically, it seeks to: (1) Determine
the word reading level of the respondents during the pretest; (2) Identify the word reading level of the
respondents during the posttest; (3) Analyze the difference between the word reading pretest score and
word reading posttest score of the respondents; and (4) Analyze the difference of the word reading
pretest score and word reading posttest score in terms of gender.

METHODOLOGY

This study used the true experimental design particularly the pretest-posttest control-group design. The
design consisted of experimental and control groups in which experimental group receive the
intervention while the control group has no intervention given (Sharma et al., 2019). The 10to 11 years
of old grade five pupils who got a score of fourteen and above during the group screening test (GST)
were in the controlled group. On the other hand, pupils with scores lower than fourteen were in the
experimental group. This study was conducted in Alfonso Lista Central School, Alfonso Lista Ifugao,
Philippines. The assessment tool used was the standardized, Philippine Informal Reading Inventory
(Phil-IRI) adapted from the Department of Education-Bureau of learning Delivery. This is an informal
individualized assessment tool designed to determine a pupil’s reading level (DepEd-BLD Phil-IRI
Manual, 2018). With this, the researchers opted to conduct this study to the five sections of Grade Five
pupils in Alfonso Lista Central School and has a total of one hundred forty-seven (147) number of
enrollees in Grade Five who underwent the Phil-IRI Group Screening Test (GST). Among the grade
five pupils who were tested during the Group Screening Test (GST), seventy-two (72) were revealed to
have reading performances below the at-level texts. These pupils served as the respondents in this
study. In gathering the needed data, the researcher used the Phil-IRI Forms. Phil-IRl Form 1 was used
for the Group Screening Test (GST). It was used to determine the pupils who can read at-level passages.
Phil-IR1 Form 2 was utilized in summarizing the data gathered in the Phil-IRI Form 1. On the other
hand, the Phil-IRI Form 3A was used during the Pretest and Posttest. These forms were also used to
record the different types of miscues read by the pupils.

The researchers got the permission from the School Head of Alfonso Lista Central School to integrate
their experimental study during the conduct of the Philippine Informal Reading Inventory (Phil-IRI).
During the conduct of the Phil-IRI, the Group Screening Test (GST) was first done. The Phil-IRI Group
Screening Test (GST) is a silently-administered test in both Filipino and English. The tool composed a
20-item comprehension test based on a set of leveled passages for each grade level covering Grades 3
to 6 in Filipino and Grades 4 to 6 in English. The 20-item literal, inferential and critical questions were
structured to test pupils’ reading comprehension skills; literal questions in which the answers were
explicitly stated in the text, inferential questions in which the answers were not explicitly stated in and
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critical questions which required the learner to analyze, synthesize and make judgments on the author’s
ideas. The passages were written and selected based on concept load, level of vocabulary used, sentence
complexity, nature of themes, and cohesion. The Phil-IRI Group Screening Test (GST) is used by
teachers to tell whether students are reading at, above, or below their grade levels. The result of the
Group Screening Test (GST) served as the basis in identifying the number of pupils subjected to pretest.

Pupils who scored more than fourteen discontinued the Phil-IRlI, thus, served as the control group during
the study. Pupils with a score of less than 14 were subjected to pretest and were distributed into the
experimental group of the study. Pupils with a raw score of 0-7 in the GST were given a passage that is
three grade levels below his current level during the pretest while those with a raw score of 8-13 in the
GST were given a passage 2 grades below his current level. The administration of Pre-Test classified
the pupils as Independent, Instructional, Frustration, and Non- Reader in their Word Reading Level and
Reading Comprehension Skills through Oral Reading and Silent Reading (Flippo, 2014). Pupils under
Independent Reading Level can function on their own with almost perfect oral reading and excellent
comprehension, those under the Instructional Reading Level profit the most from teacher-directed
instruction in reading, while those under Frustration Reading Level find reading materials so difficult
that they cannot successfully respond to them (Flippo, 2014).

After the conduct of the Phil-IRI pretest, the reading intervention program was used, to promote the
word reading efficiency of the learners. School Library Hour was then set by the ALCS through the
initiative of the school head, the school Phil-IRI coordinator, and the grades I11-VI teachers. She also
added that Library hour did not mean spending time in the library for reading purposes. Instead, pupils
stay in their respective classrooms and read books from the District Library borrowed by the teacher.
Usual activities during reading hours such as mentoring slow learners, answering questions from the
texts or stories read, echo reading, reading in chorus were observed during the thirty-minute reading
period. One of the researchers monitored the conduct of the intervention.

After five (5) months of reading interventions, the reading performances of the pupils were again tested
through the post-test. The experimental group was given a new set of reading materials from the Phil-
IRI Manuals that aimed to evaluate their reading performance. There are four parallel sets of Phil-IRI
Posttests (SETS A-D) that they can choose from. The Phil-IRI data were collected, tallied, correlated,
and subjected to statistical treatment and interpretation. The frequency counts and the weighted mean
were employed to treat the data that answers the descriptive research questions while the paired t-test
was used in treating the organized data in response of the hypotheses of the study.

Notably, one of the researchers was a grade five teacher of that same school. She monitored the
implementation of the intervention program for five months in the different grade five classes to ensure
its successful implementation.

FINDINGS AND DISCUSSIONS

Word Reading Level during Pretest

Table 1 shows the word reading level of Grade five pupils during the pretest. This indicated that the
weighted mean of 1.71, grade five pupils word reading level are under the instructional reading level.
Pupils under this reading level are asked to re-read a story on which they have already received
instruction from the teacher. Additionally, readers in this level profit mostly from the directed
instruction given by the teacher in reading (Lehr, et al 2004). Pupils under this level can read the grade-
level passage with the support of the teacher (Phil-IRI Manuals, 2018). Their progress is dependent on
the quality of instruction provided by the teacher. However, the table also shows that thirty-four (34) of
the respondents are under the frustration reading level. Flippo (2014) posited that pupils in the
frustration reading level cannot respond to the reading materials since they considered it to be difficult
to read. Hence, Phil-IRI administers graded passage or text that is appropriate for their grade level in
terms of content and readability. This shows that the respondents did not meet the standard word reading
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level and that they are below the at-level text. Moreover, twelve (12) of the respondents also reached
the independent reading level where they can read on their own with an oral reading score of almost
perfect.

Table 1. Word reading level of the Grade V pupils during the Pre-test

Reading Level Pre-test Reading Level
Frequency Scale Weighted Interpretation
Mean
Frustration 34 1
Instructional 26 2 1.71 Instructional
Independent 12 3

Legend: 1.00-1.67 — Frustration; 1.68-2.34 — Instructional; 2.35-3.00 - Independent
Word Reading Level of the Grade V Pupils during the Post-test

The word reading level of the pupils during the posttest as shown in Table 2 is independent with a
corresponding weighted mean of 2.53. This result revealed that after the library hour intervention, the
respondents’ reading proficiency have improved from instructional to independent reading level. At
this level, readers can function on their own with an oral reading of almost perfect and an exceptional
comprehension (Flippo, 2014). Furthermore, the result of the posttest manifests that reading
intervention programs such as the Library Hour improves the reading skill of the pupils. Only three (3)
of the respondents are under the frustration reading level while twenty-eight (28) are under instructional
level.

Table 2. Word reading level of the Grade V pupils during the Post-test

Reading Level Post-test Reading Level
Frequency Scale Weighted Interpretation
Mean
Frustration 3 1
Instructional 28 2 2.53 Independent
Independent 41 3

Legend: 1.00-1.67 - Frustration; 1.68-2.34 — Instructional; 2.35-3.00 - Independent

Significant Difference on the Word Reading Level of the Grade V Pupils Before and After the Library
Hour intervention

As presented on Table 3, the computed t-test value of 14.36 is greater than the critical value of 1.99
which means that when the t-test is greater than the t-critical value, the null hypothesis is rejected and
the alternative hypothesis is accepted. This further means that conducting a Library Hour reading
intervention is effective among the grade five pupils. The table further shows that the number of pupils
under the frustration level during the pretest decreased from thirty (34) to three (3) during the posttest.
Besides, the number of pupils under the instructional level increased from twenty-six (26) during the
pretest to twenty-eight (28) during the posttest. The result indicates a remarkable increase in the number
of pupils under the independent level from pretest having only twelve (12) readers to have reached this
level to forty-one (41) during the posttest. The findings revealed that there is a significant difference
between the word reading pretest score and word reading posttest score after the Library Hour
intervention. These results were strengthened through the study conducted by Nijoku et al. (2020) in
which one way of improving the reading habit of students is to have a functional library. They proposed
that students must engage in continuous reading activities.
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Table 3. Significant difference on the word reading level of the Grade V pupils
before and after the Library Hour intervention

Reading Pre-Test Post-Test t-Test t-crit
Level Frequency  Percentage  Frequency Percentage @0.03
Frustration 34 47.22 3 4.17
Instructional 26 36.11 28 38.89 14.36%*%  1.99
Independent 12 16.67 41 56.94

**highly significant

Word reading level of the Grade V pupils before and after the Library Hour intervention when
grouped according to Sex

Table 4 presents the word reading level of the Grade V pupils before and after the Library Hour
intervention when grouped according to gender. The t-test value of 0.874 is lower than the critical value
of 1.99. This means that when the t- test value is lesser than the critical value, the null hypothesis is
accepted and the alternative hypothesis is rejected. This further means that both male and female grade
five pupils does not differ with each other in their reading levels before and after the library hour
intervention program. This indicates that the number of male and female pupils under the frustration
level decreases from twenty-two (22) during the pretest to three (3) during the posttest for the males
and from twelve (12) during the pretest to zero (0) during the posttest for the females. On the contrary,
there is an increase in the number of pupils under the instructional level from pretest to posttest from
sixteen (16) to seventeen (17) and from nine (9) to eleven (11) for males and females, respectively.
Moreover, the number of pupils under the independent level also increases for both gender. During the
pretest, there were only five (5) male pupils under independent level and the number increased to
twenty-five (25) during the posttest. Also, there were only eight (8) female pupils who have reached
independent level during the pretest but the number increased to eighteen (18) during the posttest.
Findings revealed that there was no significant difference between the male and female grade five pupils
in their word reading level after the library hour intervention. This means that library hour as a reading
intervention program is effective for both gender.

Table 4. Word Reading Level of the Grade V Pupils before and after the Library
Hour Intervention When Grouped According to Sex

Reading MALE FEMALE t-Test t-crit
Level Pre-test  Post-test  Pre-test  Post-fest (@0.05
Frustration 22 3 12 0
Instructional 16 17 9 11 0.874w 1.99
Independent 5 23 8 18

15 not significant

CONCLUSIONS AND RECOMMENDATIONS

The following conclusions were drawn based from the statistical analyses of the data: (1) The pupils
are instructional readers. This means that the teacher needs to instruct the pupils in reading during
reading time for the grade five pupils to read correctly and accurately; (2) The pupils are at the highest
reading level (Independent reading level). They have sufficient background knowledge for the lesson
and can easily access text and with less errors. They can read without help; (3) The Library hour reading
intervention program is effective in developing the reading skill of the Grade Five pupils as manifested
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in the result of the posttest; and (4) The proposed reading intervention program is effective regardless
of the gender of the pupils. In the light of the findings, the researchers recommend the following: (1)
Teachers may constantly give instructions prior to reading such that pupils will be able to read better
and will gradually improve their reading performances. The teacher may determine the type of modeled
direction instruction needed to attain the skill; (2) Provisions of reading material resources should be
given to pupils to sustain their reading capabilities; (3) Schools must include library hour in the school
classroom programs to improve the word reading levels of pupils; (4) Teachers must prepare varied
reading materials inside the classroom in order for the pupils to equally adopt good reading strategies
that will make them good readers; and (5) Further research on reading intervention programs
emphasizing the development of comprehension skills.
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