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Abstract

This study anleysgs th_e re]atlonsth between principals’ transformational leadership practices
and teachers'motivation in context of Islamic private schools in Songkhla, a southern province
of Thailand. Based on survey, the statistical data indicate that teachers’ motivation is
signiﬁcantly related to principals’ transformational leadership practices as perceived by teachers.
The study found that although teachers perceive that their principals exhibited transformational
leadership more frequently than transactional leadership, the principals are viewed to display
more idealized influence and inspirational motivation rather than individual consideration
and intellectual stimulation practices. To strengthen teachers’ motivation in schools, they
should exhibit the individual consideration and intellectual stimulation practices more
frequently.

Keywords: Leadership, administration, transformational leadership, motivation, Islamic
private school.

Introduction

The nature of the expectations for school leadership has changed in recent years due to various
\ factors, mostly prompted by educational reform efforts (Bush, 2001; Harris, 2004). The
increasing responsibilities of the principal as a school leader, thus, have been caused of requires
for increased accountability and higher expectations of school that influence toward the quality of
education. As the results, the importance of transformational leadership is emphasized as a key

to an effective and a productive school performance to achieve the goal of education reform
movement.

f Thailand, like other parts of the world, has officially begun the movement when
I Thailand’s National Education Act (1999), which has provided the framework for the reform,
was enacted. The act results in decentralization and school-based management (SBM), which
cause continuous pressure of increasingly complex context of educational change, such as
demanding to raise standards and to improve performance.

In view of the above fact, principals, as expected to be leaders, thus have been required
to change their roles to support the school improvement and, in turn, to meet the requirement
of education reform, decentralization, initiation of school-based management, and increasing
of accountability. According to Harris (2003), leadership practices by school leaders can

oster sustained improvement and provide positive change in the schools. Thus, under the
Pressures for change in school management, a traditional leadership that principal always
Practiced is not sufficient. One of the most popular and effective leadership styles that deal best
With change is transformational leadership.

Also, when schools need to transform traditional practices, these changes must occur
A all levels of school personnel including teachers. Indeed, if leadership involves using a
Yariety of practices or styles to influence others to accomplish objectives; thus, principals need
Support, especially, from their teachers to accomplish the tasks. Because teachers have a direct
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tcomes. Eventually, it ;
influence on student performance; therefore, they affect Sc?lg(rjsl ol;lrincipals need to uz,ld:rlsS e
principals’ task (o find how to get the ththoma?xfitggal;rtg.c That is why principal should féi?fi
teachers’ thought to get them perform higher

. ivity of them.

on how to motivating teachers or which way to increase productivity
The study of transformational leadersh{)p Ogsggc
motivation is one of the subjects being exa!nme_d y rd' 4 by only a few Muslim rescarche,
2001; Panpim 2002). However, the subject is being studiec. 0¥ 003 & Fe 05t Moae®
in an,Islamic private schools context in Thailand. Consclltills o orivate schools. Hen uslim
students live in the south of Thailand, they usually attend S.an:l a spa At of thewhiole cce, the
quality of education these schools produced should be emphasize P ountry,

Since the school achievement, students’ outcome, an_d te}?CherinIzTOd}lgij‘g:thre part
of the current problems to accomplish education reform in the (':oals gé View : ll1p thus
is highlighted as a key constituent in school effectiveness and prglﬁlp S o as QIdm,g
the key to resolve the number of problems (Harris, 2003). ert? dovel principal’s
transformational leadership is determined as an important factor for efyeuopmg school
effectiveness and increase teachers’ motivation as a factor to increase full potential to
perform excellently. Hence, this study investigation the relgtlonshxp between the principals’
transformational leadership practices and teacher motivation in selected Islamic private schools

in Songkhla, southern Thailand.

It appears that most researches on principals’ transformational leadership and teacher
motivation have been done by the West and not many have been done in Thaxland._Espemally
in Islamic schools context, not much research has been studied on the issue. The importance
of this research is then that we can identify the measures of the principals’ transformational
leadership practices and teacher motivation in order to plan to enhance and improve these two
variables if needed. In addition, if the results indicate a positive relationship between these two
variables, we can prepare for increasing the teachers’ motivation in teaching through improving
their principals’ transformational leadership practices.

ncipals in Thailand and teac},
heIsz (Nuntiwat, 2002; Rospim :lr

Therefore, the purpose of this research was to identify the measure of the principals’
transformational leadership practices among Islamic private schools in Songkhla and to
examine the relationship between the transformational leadership practices and teacher
motivation in the setting. In this research, leadership practices mainly means transformational
and transactional. The transformational leadership was identified as idealized influence
(attributed and behavior), inspirational motivation, intellectual stimulation and individual
consideration behaviors; while, teacher motivation was divided into four dimensions including
attitude toward work, commitment, challenging, and professional development.

To accomplish the objectives, the following questions were raised and answered:

1) What are the teachers’ perceptions toward their principals’ transformational leadership
practices in selected Islamic private schools in Songkhla province, southern Thailand?

2) To what extents do the principal’s leadership practices affect teachers’ motivation?

However, the study is limited in scope to Islamic pri i k8

ever, private schools in Songkhla area,

southern Thailand, based only on teacl}ers’ perceptions toward the variables. Moregover, since
the generalization of the findings of this study were based on only teachers in Islamic privat

(slcl:i};()sot:lsdl; Songkhla, thus, school librarians, principals and support staffs were excluded from

Context of the Research

Ec(i\l:::ltsiotg itl)l Thailand has been based on the National Education Act (1999), which Cf}used,
transformatig e{l%agded In education reform recently. This study investigated the principa’®
nal leadership practices and teacher motivation in the context of Islamic pri¥2 q

schools in Songkhla i : . ¢
background of tﬁc studl;'rgc\)l:xrtlg:t.of southern Thailand. It is thus crucial to understand th
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udingggil?:‘l}{,pisc}mfngnﬁﬁfmsﬁ:hgugz?sﬁozm%? ed from ‘pondok’ or traditional Islamic
g'(l)lailand. Unlike pondok, according to I joy (’21())2(1)9m3$1y’ ool aegu pryvisps bf

and teaching methods, provide general education in addi o SChOOIS’ haye formal curricula

development in the country (Hasan, 1999 & Surin, 1982

Liow (2009) points out that the creat;
bridge the moral and in

functions for society and as barriers to the national education
)

on of the Islamic private schools is attempted to
strumental role of Islamic education in so Thai Viusli
e - u
community views the traditional pondok is sim . oaan st Vi

X ply not equipped to prepare Muslim youths
for the challenges of modernity and then lead to the problems of ungm;?loyment amo)t,)g the
Muslim students.

_With this transformation of pondok into Islamic private school, the school leaders
or administrators have to be transformed themselves too in order to provide productivity and

develop the school performance.to_ meet the national standard. Moreover, like other types of
schools in Thailand, the school is inescapably under pressur

: > e of education reform as affected
from the National Education Act (1999). Consequently, Islamic private schools also need to

adaptively transform themselves to meet those demands of changing environment. In addition,
Islamic private school principals also need a new form of leadership such transformational
leadership in order to be able to handle the uncertainty and create school improvement.

Since the study focuses on investigation in Songkhla, the understanding of background
of the study context is crucial. Songkhla is one of the 14 southern provinces of Thailand and
a border province in the south that adjoin Malaysia. The record of the Population and Housing
Census Year 2000 reports the population of Songkhla province is estimated 1.25 million in
which over 75 percent are Buddhists and 23.2 percent are Muslims. Among the
total Muslim population in the province, only 4.6 percent are the population speaking Malay
language, which especially live in the rural areas fringing the Malaysian or Pattani province
border areas. The rest of Muslim population is Thai-speaking Muslims living in all districts in

Songkhla.

Islam and Muslim are thus considered as minority religion and group in Songkhla,
unlike the other four southernmost provinces. The Muslims in the province generally live in
rural areas. On the other hand, Buddhists are concentrated_ chipﬁy_ in urban areas and town
centers, particularly, Chinese people, who are normally dominating in economics and politics.
‘he difference between Muslims in Songkhla and the other southernmost provinces is clearly
In terms of ethnical identity. Therefore, the relationship with Buddhists is integrated as well as

ai culture identity is strong among Muslims in Songkhla province; consequently, they are
mmore relaxed Islam and less rigid than Muslims in the three southern provinces.

A igious and social practices of many Muslims in Songkhla are
?nﬂuencedlg;,otl}ll%l:nglgerrgilzlg:izﬁ and secularization in the country, there are also many Muslims
Inthe regjon actively and strongly observe religious obligations of Islamic pillars and practices,
; as well as try to build a strong Muslim community through obtaining Islamic education.
‘ -0Mpared to the other southernmost provinces, the numbers of Islamic religious schools
In Songkhla are smaller. Islamic education for Musllms, especially in the: south, has
traditionally begun at home with lessons concentrating on recitation of the Qur’an and then
Usually revolved around the institution of the pondok.

i ually transformed into Islamic private schools and stay
| — th?::eell’\?ﬁ?’ Pg?‘ﬁﬁn-v:gsy %rf? gdchtion in order to develop these schools to have more
1 System, Conge 151?111 the Islamic private schools serve as a place providing !slan;xc education

O most of M‘?sl;ler?l }?,(’)uths today, especially in the south. In Songkhla, Islamic private schools

¢ popular among the Muslim community.
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Leadership' is viewed as a complex process having multiple dimension® 1P 1okse, 3007
Leading is a complex activity. The ability to lead others effect1v %ility to inspire and stim lnn
(2007) asserts that the common of the effective leaders 18 their l'? b, s arprdinet ofltlhat_e
others to achieve worthwhile goals. Leaders’ influence over ot ertsr’ansfo’rm Semanizatio eir
integrity or their moral foundation. Leadership, in fact, matters to =

‘ . 1P, . 1f-motivation and confidence in peop]
the people who work in them. It does this by instilling se to lead. Thus, leadership expat? d:

and empowering them to develop their own competence . leadel :
througl?out thegorganization andpbecomes the possession of not just an individual but if the
organization as a whole (Smith & Piele, 2006).

Transformational Leadership Theory

d to student achievement and teacher productivity,
est out of their teachers, will achieve the goal of
01), the ingredients of motivation lie within a_ll of
teachers. It depends on principals, who will create circumstances that stimulate and activate
their motivation to move forward or reverse. Burns (1978) states that transactional leadership,
which is based on the notion of exchange, will satisfy only lower need§ or it increases extrinsic
motivation. On the other hand, transformational leaders will satisfy higher needs and increase
intrinsic motivation, which is more effective.

Transformational leadership is defined as developing relationship with employees to
increase motivation to perform beyond expectation or the process of carrying out the combined
purposes of leaders and followers such that leaders address themselves to followers’ wants,
needs, and other motivations, as well as to their own, and thus serve to change the motive base
of followers (Burns, 1978). Transformational leadership dimensions include the four I’s (Bass,
1998; Bass & Avolio, 1994):

Charismatic or idealized influence; involves serving as a charismatic role model
to followers. It is ability to inspire in their followers’ own self-interest by demonstrating such
personal dynamics as self-confidence, ideological stance, and dramatic and emotional appeal.
As a result, the followers have respect, trust, and confidence in the leader.

Since leadership efficacy has been linke
principals, who know how to get the b
education reform. According to Rabey (20

1) Inspirational leadership; the ability to arouse and heighten follower awareness and
understanding of mutually desired goals through emotional persuasion. This thus
involves articulating a clear and inspiring vision to followers.

2) Intellectual stimulation; involves stimulating follower creativity by questioning

assumptions and challenging the status quo of leaders . e and
creative ideas. q who support innovativ

3) Individualized consideration; the leader givin i : individuali
> § g personalized attention and individualism
toward followers. These leaders are highly focused on the developmental needs 0
ess through one-on-one interaction, focuses on

The transformational leaders increase the confidence
awareness and interest in the organization, and
to achievement and growth rather than existen

of individuals or groups, arousé
attempt to move the concerns of subordinat®s
ce (Burns, 1978). Theory of transformation
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characteristics may achieve good regyjts: - ,
producmg higher levels of ef’fcctivchSS, :cl:lrca:: Ezgjlztl:g:;(])x:fiae‘ic;:z'ct::imad in addition to
The study of Edwa . on.
chers’ work at%liliatioﬂ t}rltlsr(czO(l)g) on principal’s transformational leadership practiced and
(cqncipal would affect tc’acher Suits SUggc_ste_d that transformational leadership practiced by

r!nci bals’ transformational le; 4 W‘Lf_k affiliation or effort to teach. The research found that
r:;ults indicated that teachers whglgpsgggﬁa é’ ositive relationship with teachers’ effort. The
are more productive and view workplace mo:e p(:)rsict(i)\l/’::(l:)lr1 t With the leadership of the principal

— ﬁll:ZIQ%i(c))%?]iStuglfd leadership and school reform, He found that there is a positive

. . Cr Q . . 3

rcacher motivation. The results of thisss:\l:d];:l glr:ose schools and how it might relate with

. - ot dicated t i i
practices by principals are positive associated to th hat transformational leadership

eir teacher motivation.

Moreover, Lally (2008),
would encourage teachers buy-in
civil goals creates atmosphere

who found that $ollgt?orative or transformational leadership
to the Institution’s vision for achieving academic, social, and
may be conducive to progress of improving students’ outcomes.

Transformational Leadership and Teachers’ Motivation

In the school setting, teacher motivation is considered one of the most important factors that
contribute to the success or failure of schools. Ingram (1997) stated that motivation of the staff
is critical for good schools. Maslow realized that an individual was not content unless he was
doing what he was meant to do. The individual was motivated by the need to reach a certain
potential, to become more than he was at present. Utilizing Maslow’s Hierarchy Theory as a

base, there are many suggestions for principals about how to improve teacher motivation by
addressing the higher level needs.

The impact that transformational leadership has on members of an organization can be
best examined by comparing it to transactional leadership, where leaders approach followers
with an eye to exchanging one thing for another (Burns, 1978, p.3). Instead, a transformational
leader mobilizes their followers toward reform by an appeal to values and emotions.
The transformational leader’s foundation is based on personal values and beliefs. Through this
process, followers become more aware of the importance of valued organizational outcomes
and the leader provides strategies for attaining those outcomes.

It is stated most clearly by Bass (1985) that in high functioning schools, the
transformational leaders knows what the staff wants from their profession and is able to give
them what they want or at least the perception of what they want is being met. Obviously,
transformational leadership does not merely involve an exchange of valued things. Although
it is said to be more complex, it is more powerful than transactional leadership. This type of
leadership takes place when “one or more persons engage with each other in such a way that
leaders and followers raise one another to higher levels of motivation and morality” (p.20).

Bass (1985) explains that transactional leaders pursue a cost benefit economic
exchange to meet the overall materials and psychic needs of their staff in return for services
rendered. According to Silins (1993), “transactional leaders have been characterized as focusing
on basic needs and extrinsic rewards as a source of motivation and basic for management”
(p- 1). In order to obtain compliance, the leader offers an extrinsic reward in order to obtain
compliance. This extrinsic reward could result in merit pay, an opportunity to attend a
conference, or a reduction in extracurricular responsibilities.

One the other hand, the transformational principal changes the expectations of the
teachers to believe that situations develop; they can be met and solved together (Atwater and
Bass, 1994). Leithwood (1992) viewed transformational leadership as a form of power
manifested through people, not over people. It unites the followers with the leaders in the
Pursuit of common goals that aim for the best for all. Murphy stated that the new role of the
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b Bgaier gl ivation-to crea
transformational principal is to develop teachers’ Intrinsic motivation-to create a culture

continuous improvement (1999).

leaders and follow :

i hip s defined by Bass as a process where . CrSraise
one ano&??igoﬁgﬁgﬁlbﬁ?f rgorality and motivation. Bass (!%éig?g;?ﬁ;&: lquah_ues
of transformational leadership consisting shared VISloq,_Clcal‘ prior Thé e s .egmm ‘
linking schools to communities, and strong accounta_blhty system.c oL tﬁe lg mm uence
process is described in motivating followers by making thqm more et for il portance
of task outcomes and inducting them to transcend thcnr own tm o St e slakc of
the organization (Yukl, 1999). Therefore, the followers will feel trush , admira (;;1, oyalty, anq
respect toward the leader, and they are motivated to do more than they originally expected 1,
do.

i i irical studies in an effort ¢,
Avolio and Bass (2004) conducted a review of several empirical . i
provide insight into which practices a transformational leader engages in to impact followers’
emotions and motivations. These researchers found that leaders atfhleve their results by
demonstrating one or more of the following leadership practices (p.28):

* Transformational leaders become a source of inspiration to others through their
commitment to those who work with them, their perseverance to a mission, their
willingness to take risks, and their strong desire to achieve.

* Transformational leaders diagnose, meet, and elevate_ the .needs of each of their
associates through individualized consideration. They believe in promoting continuous
people improvement.

* Transformational leaders stimulate their associates to view the world from new

perspectives, angles, and informational sources. They question even the most successful
strategies to improve them over time.

* Associates trust their transformational leaders to overcome any obstacle, because of
their hard work, their willingness to sacrifice their self-interest, and their prior success.

Avolio and Bass (2004) added that the transition from performance based on rewards,
as transactional leadership, to performance based on purpose and vision, as transformational
leadership, has been termed a higher order of change,” because of the higher level of staff
motivation and quality of performance that result. However, Bums stated that “the relationship

of most leaders and followers is transactional — leaders approach followers with an eye to
exchanging one thing for another.

accepted in group, to the need for esteem, and to the other
ladder (p.66). Once the lower needs are satisfied, higher nee

leaders, thus, “look for potential motives in followers, seek to satisfy higher needs, and engage

the full person of the follower” (p.4). For Burns, true leaders do not seek fame, but attempt to
fulfill themselves. They learn from others and are motivated to grow, to be effective, and t0

achieve success. Real leaders, as Burns emphasized, are “leaders who teach and are taught by

their followers — acquire many of their skills in everyday ex eri in on-the-i ining, and
in dealing with other leaders and with followers” (rg 163). perierice, In on-the-job training

Methodology

This study used quantitative design employing survey to collect data from teachers in the SiX
selected Islamic private schools in Songkhla. The schools were selected based on the number
of teacher and studqnt population in which each school should have more than 750 peopl¢
or it should be considered as big-size or middle-size schools. It was based on the assumption
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.s¢ schools should posscss
at these sch POssess more sys . .
‘humbt‘f of people. Therefore, the sy ystematic management system to organize a large

] rveys ' ;
stionnaires were completed and n:tur)r':::(‘iV gﬁlﬁ:ﬁ:‘cﬁclhsc? teachers in the schools and 174

instrumen i ’
;F:g Qucstiom:a::i(:Ln Kgls ed of two questionnaires, Multifactor Leadership Questionnaire
MLQ) B e T casuring Achievement Tendency (QMAT), with an additional
demograp ,~0,,(§,1 lendéishi ¢ MLQ and QMAT were employed in this study to measure
"“"Sforma(lj b h'ml 1£ practices of principals and teacher motivation, respectively.
orcover, ronbach's alpha was tested the reliability of the instruments, the MLQ was

to be 0.88 and e
§3'&"J::§(}or fod study'fm QMAT was calculated to be 0.92, indicated to be acceptable and

que

The study also employed descriptive and correlationa i

: e 3 | data analysis methods to
determine ‘thc principals lcadcrshlp.practiccs and to examine the rclations¥1ip between the
prmcxpals transformational leadership and teacher motivation in the setting. Data analysis was
pcrfprmCd by the computer software program, Statistical Package for Social Science (SPSS)
version 11.5 for window. Mcans and standard deviations were analyzed for the first research

question and regression analysis was used for another question to examine the relationship
petween the study variables.

Respondents’ Demographic Background

The objective of this study was to examine the relationship between principals’
transformational leadersh:ip behavior and teachers’ motivation to teach. The sample for this
study was thus composed of teachers, who were teaching subjects to students, in the six
selected Islamic private schools in Songkhla, Southern Thailand. The six selected schools were
chosen based on the number of student population in schools. Big-size and middle-size schools
that usually have more 750 students were selected.

Surveys were sent by hand to 180 teachers in the six selected schools in Songkhla. A
total of 174 respondents participated in the study by completed and returned their surveys
to the researcher. The response rate of 96.67 % in this study was thus considered as an acceptable high
rate. In terms of demographic information, the participants were asked to provide information
regarding their gender, marital status, age, and years of teaching experience. The summary of
the respondents’ demographic information is presented in Table 4.1 describing the frequencies
and percentages of the teachers’ characteristics participated in this study.

The demographic data of respondents as presented in Table 4.1 can be summarized
that the majority of participants in this study were female teachers who were less than 30 years
old and had teaching experience less than 3 years. According to the participants’ responses,
130 teachers were female (74.3 %) while 44 were male (25.3 %). According to marital status,
both single and married teachers participated in this study were almost the same frequency and
percentage. Of 174 respondents, 86 of both male and female teacher participants were single
(49.4 %) while married group of teachers participated consisted of 85 (48.9 %). Only 1.7 % or

3 participants in this study were divorced.

With regard to the age of participant, the data in the Table 4.1 show that 63.8% of
participants or 111 teachers were below 30 years old of age, which considered as a major group.
58 of both male and female teachers were in the age between 30 to 45 years old (33.3 %) and
the minority of teachers that contains only 5 teachers was in the age over 45 years old (2.9 %).

, Pertaining to years of teaching experience, the number of teacher participants that were
in the group of teachers who had teaching experience less than 3 years and had 3 to 6 years of
teaching experience was not too much different. The data reported that 71 participants
had teaching experience less than 3 years (40.8 %) while 63 teachers belonged to the group of
Participants who had teaching experience between 3 to 6 years (36.2 %). While approximately

% of participants (18 teachers) were having 7 to 9 years of experience in teaching, 12.6 %
or22 participants had more than 9 years of teaching expericnce.
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Table 1: Summary of the Respondents’ Demographic Data
Percent
Characteristic Catego! Frequency
e (N=174)
Gender Male 44 25.3
Female 130 74.7
Marital Status Single 86 494
Married 85 48.9
Divorced
3 1.7
Age Below 30 years old 111 63.8
Between 30-45 years old 58 333
More than 45 years old 5 29
Years of Teaching Experience Less than 3 years 71 40.8
3-6 years 63 36.2
7-9 years 18 10.3
More than 9 years 22 12.6

Results
Principals’ Transformational Leadership Practice

Table 2 presents the mean scores and standard deviations of principals’ transformational
leadership practices based on teachers’ views comparing with transactional leadership factors
and laissez-faire leadership. The data demonstrate tflat teachers viewed their principals practice
transformational leadership behaviors more frequently than other leadership styles, considered
as almost ‘fairly often’ (M=2.81). Meanwhile, the principals’ transactional K:agérship practices
were rated as ‘sometimes’ (M=2.24).

Table 2: Means and Standard Deviations of Leadership Factors

Scales Mean S.D.
Transformational Leadership (TFL) 2.81 0.58
Idealized Influence — Attributed (11A) 2.86 0.61
Idealized Influence — Behavior (IIB) 3.01 0.58
Inspiration Motivation (IM) 2.92 0.64
Intellectual Stimulation (IS) 2.69 0.66
Individual Consideration (IC) 2.55 O. 79
Transactional Leadership (TAL) 224 0'43
Contingent Reward (CR) 2.64 0'72
Management-by-Exception — Active (MEA) 272 0.66
Management-by-Exception — Passive (MEP) 136 0.84
Laissez-Faire Leadership (LF) 1.46 0'81

The above table also shows that the hij
leadership factors were Idealized Influence — Behﬁf,‘ﬁfr‘ (Ill;ggn ﬁgggcg 1for the transformational
Motivation (IM), M=2.92 and Idealized Influence — Attributed (iI A) f0112wed by Inspiration
However, the lowest scores for the transformational leadershi ), M=2 86, respectively.
Consideration (IC), M=2.55, and Intellectual Stimulation (IS) ll\’dggagtlces were Individual
were rated lower than Contingent Reward (CR) and Manap, 69, respectively, which
(MEA) factor of transactional leadership. gement-by-Exception — Active
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‘ ng(l)ij lset;(c)izss}:ihei tmean Scores and standard deviations of each of the 20 MLQ
transformm t' e eg tems. The data demonstrate that teachers perceived their principals
highly prac llcc Ont 1dealized influence, both attributed and behavior. and inspirational motivation.
For exampies, stressing the Importance having a strong sense of purpose (M=3.10) and
stressIng the importance of a collective understanding of the significance of mission (M=3.09),
talking about issue that must be resolved in an enthusiastic manner, acting in a manner that
eaéns_tsfilgnfCSPeCt of other people, and considering the moral and ethical aspects before making
a decl .

In contrast, the above table also shows that the teachers perceived their principals less
frequently practices in terms of individual consideration and intellectual stimulation. For
example, treating others as important individuals rather than as members of a group, always
aware that individuals have different needs, strengths and inspirations, trying to look at all

aspects.ot." a problem_ before solving it, teaching others to look at a problem from many angles,
and assisting people in the development of their abilities.

Table 3: Means and Standard Deviations of Transformational Leadership Items

Factors Statement Mean S.D.
1A Act in a manner that earns the respect of other people. 3.02 .857
Display a sense of power and confidence. 291 .899
Think for the good of the group rather than self-interest. 2.83 .867
Make those people who work with him/her feel a sense of pride. 2.70 .970
1IB Stress the importance having a strong sense of purpose. 3.10 .826
Stress the importance of a collective understanding of the significance ~ 3.09 .828
of mission.
Consider the moral and ethical aspects before making a decision. 3.01 .883
Talk about values and beliefs that he/she is most adamant about. 2.85 .861
IM  Talk about issue that must be resolved in an enthusiastic manner. 3.04 876 l
Express confidence in his/her ability to meet goals. 2.93 .790 l‘
Speak about the future in an optimistic way. 2.89 .892 :
Emphasize the need to communicate a clear vision of the future. 2.84 915 I
IS Suggest new ways to successfully complete assignments. 2.80 .929 |
Have to re-examine important points of suspicion to determine 2.74 871 ‘
whether they are appropriate. ‘
Teach others to look at a problem from many angles. 2.62 959 |
Try to look at all aspects of a problem before solving it. 2.57 987 |
IC Spend time teaching, giving continuous instruction and feedback. 2.68 1.013 |
Assist people in the development of their abilities. 2.67 1.004
Always aware that individuals have different needs, strengths and 2.39 1115 |
inspirations.
Treat others as important individuals rather than as members of a 2.39 1115 |
L group. {
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Transformational Leadership and Teacher Motivation

. ; ; indi that there is relationship between
The analysis, using regression, (see table 3) indicates n (p<.001). In other word, the more

transformational leadership practices and teacher motivatio Id, u |
transformational lcadersl?ig practices by the principals, the more teacher motivation will
be increased.

o shows that there are positive relationship
teacher motivation dimensions. Especially
n and inspirational motivation behaviors,
ds work, commitment or effort, sense of

The regression analysis in the table 3 als
between transformational leadership factors and tc
those who practice highly on individual consideratio
they would affect greatly on teachers’ attitude towar
challenging, and professional development.

However, there is no significant correlation or relationship between intellectual
stimulation factor and teacher motivation existing in this study.

Table 4: Impact of Transformational Leadership Factors on Teacher Motivation

Leadership F P Attitude towards Commitment Challenging Prof.
factor work /Effort Development
1A 2.678 .008 0.048 NS NS 0.003
1IB 3.339  .001 NS 0.001 NS 0.001
IM 3.105 .002 0.006 0.001 0.012 NS
IS 1.699 NS NS NS NS NS
IC 3486 .001 0.041 0.004 0.018 0.012

Note: NS = ‘No Significance’
Discussion and conclusion

This research revealed that most teachers of the selected Islamic private schools in Songkhla
perceived their principal exhibited transformational leadership practices ‘fairly often’ and more
frequently displayed than practices of transactional leadership. It was also revealed in this
study that there is relationship between transformational leadership and teacher motivation.
These results are consistent with previous researches (Bogler, 2001; Edwards, 2008; Gallmerier,
1992; Mills, 2008; Nuntiwat Pongjarern, 2002; Silins, 1993;) that current leaders should practice
more transformational leadership as they are facing the changing environment, demanding for
increased accountability and higher expectations of school’s performance. Therefore, the
ir;xpgrtange of transformational leadership is emphasized as a key to improve effective quality
of education.

_ Another finding in the study revealed that idealized influence and inspirational
motivation behaviors were practiced highly by most principals in the context. The findings then
indicated that since the government supports principals to enhance their leadership effectiveness
in schools, which related to increasing teachers’ productivity and students’ achievement, by
developing their transformational leadership practices, this method are probably correct
action (ti'or lti:dl:icatlclm 'refotrhm,_ afrwelt! as, the Pl’lincipals in Islamic private school in Songkhla
are gradually developing their transformational leadershi -
be c%!;ltinuously supported by the government. ship. Therefore, this movement should

However, the study also revealed that most princi i R
terms of intellectual stimulation and individual consideralt)izl: lsagixlal:/?gfsa vlflfllf: tc:f;l ?;ac(t,xscii?vge ;y
related to increase teacher motivation in terms of commitment, attitude toward Wf,k sense
of challenge, and proficiency. These phenomena may be explained by the fact that mostly the
Islamic private schools in the context follow the family system in adminjstration and Fanagemenl.
Hence, their descendants or family members usually work in the schools. Based on this reason.
the teachers or administrators are selected more depending on the reiationship rather than
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qualification, capability, or expertise of the person.

Moreover, the findings found that the principals inadequately dev i i
terms of skills or professional knowledge. In fact, pl?incipals vsho arz stfp;:)(;ggig;iﬁce};iﬁelrg
will be enhanced to improve their skills and also self-efficacy. The individual consideration
aspect of transformational leadership would be very important that it can affect their lives
to get self-recognizing and value, and then challenge them to work on more difficult tasks.
Especially, in teaching profession, teachers have to grow and build skills. However, since the

principals are insufficiently in terms of their professional and expertise, this caused them to
be insufficiently supportive to their teachers.

~ Thus, it is essential for school leaders to expand these leadership practices. Also, it
is important for the government to emphasize more on these aspects of leadership and make

them strive to improve these leadership capacities in order to increase teachers’ productivity
and efficacy.

It is suggested that, perhaps, to promote the transformational leadership of principals
in Islamic private schools, the government should create more leadership training programs.
Moreover, though charismatic behavior such as being moral or good model to their followers
is important, it is not enough for the leaders today to possess only these qualities. They should
learn more about leadership theories and instructional expertise to acquire other aspects of
leadership competence. Another suggestion is that, to become an effective school leaders, the
principals need to take and obtain more courses to have profound knowledge on the fields.
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