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Abstract

The objective of this study was to explore the potential correlation between school climate and
teachers' productivity in public senior secondary schools in Ogun West Senatorial District,
Nigeria. The study employed a correlational research design and was guided by four null
hypotheses. Data were collected using a self-constructed questionnaire titled “School Climate
and Teachers’ Productivity in Public Senior Secondary Schools in Ogun West Senatorial
District, Nigeria” on a Likert Four Point Scale rating. The questionnaire obtained a reliability
coefficient of 0.83. A multi-stage sampling technique was used to select the sample, which
consisted of 25 schools. In each of the 25 schools, 20 teachers were selected randomly on an
equal gender basis, resulting in a total of 500 teachers and 200 hundred school head to include
principal and heads of department, totaling 700 participants through a multistage sampling
technique and data were analyzed using Pearson’s Product Moment Correlation Coefficient in
the Statistical Packages for Social Sciences (SPSS) version 21.0. The findings indicated a
significant relationship between interpersonal relationship and teachers’ productivity: a
significant relationship between school safety and teachers’ productivity; a significant
relationship between institutional environment and teacher’s productivity; and a significant
relationship between school management and teachers’ productivity. By implication, all aspect
of school climate identified in this study plays an integral role in teacher’s productivity, hence
the needed catalyst for boosting a good atmosphere in school climate becomes the
responsibility of all stakeholders in education. It can be concluded that school climate is key to
teacher’s productivity. More so, it is recommended that every school should create a climate
team comprising representatives from all school community groups, supported by strong and
clearly defined climate leadership at all levels.

Keywords: Institutional environment, interpersonal relationship, school climate, school
management factors, school related factor, teachers’ productivity

Introduction

Organizational productivity is the hall mark of every organization which could among all other factors be achieved
by hiring human capital. In the context of educational institutions, the effectiveness of a teacher often depends on
the school's overall atmosphere or climate. Therefore, it is imperative to establish a conducive environment to
achieve the educational system's objectives successfully. Teachers, like any other professional, have personal
expectations that need to be met, and the school's atmosphere plays a crucial role in achieving these expectations.
The school climate refers to the overall environment where learning and teaching occur, which needs to be
comfortable and secure for everyone involved to work effectively. Thus, creating a conducive atmosphere is
essential to ensure that teachers can perform efficiently and effectively, ultimately leading to achieving the
educational system's goals and objectives.

The notion of "school climate" encompasses a wide array of factors that affect the overall experience of
students, teachers, and staff in a school setting. To ensure a conducive learning environment, it is not only
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necessary to consider the physical condition and size of the school building, but also the subjective perceptions of
interpersonal relationships within the school community. A positive and supportive environment that fosters
healthy relationships between teachers, students, and staff can enhance academic performance, promote personal
development, and contribute to a sense of belonging and inclusivity. School climate also refers to the working
conditions between school leaders and teachers to achieve the goals of the school system. In essence, school
climate is the quality and character of the school environment. However, various factors contribute to the attitudes
of teachers and students towards their schools, all of which can be considered as part of the school climate. From
the author’s point of view, school climate is the atmosphere of the school, shaped by the attitudes shared by sub-
groups like students, teachers, and other staff, as well as the school population as a whole. It is a multi-dimensional
environmental factor that influences students, parents, school personnel, and the community. In fact, it has been
referred to as the "heart and soul" of the school, as it is the essence of a school that inspires students, teachers, and
administrators to love and look forward to being there each school day.

In the realm of education, school climate has been classified by scholars into various dimensions. One
such classification is Halpin and Croft (1963) school climate categorization. According to the authors, there are
six different types of school climate, namely: Autonomous, Controlled, Familiar, Paternal, Open, and Close.
Meanwhile, the Autonomous climate in schools is characterized by a setting where teachers have complete
freedom to conduct their work and fulfill their social needs as they see fit. In such a setting, leadership arises
primarily from the group, rather than solely from the principal. The principal models enthusiasm and diligence,
which leads to a positive atmosphere for both teachers and students, making them feel happy, safe, valued, and
wanted. There are no external threats or influences, and teachers are motivated to work hard and be productive
while also being open to learning. The relationships between the principal, teachers, students, and parents are
close-knit, which makes this type of school environment effective and efficient. On the other hand, the Controlled
climate creates an atmosphere of hard work, but at the cost of social life. The school climate tends to be
impersonal, highly task-oriented, and strictly controlled. This results in little to no time for interactions among
students or between students and teachers. Moreover, there is often no time for extracurricular activities.

The authors Halpin and Croft (1963) describe familiar climate as one which prioritizes social
relationships over task performance. In this type of climate, teachers are not held accountable for their work and
may have close relationships with principals. Without proper supervision, this climate can hinder the effectiveness
of the school. The paternal climate is described as the climate in which the principal discourages teachers from
taking on leadership roles and makes all decisions alone. The focus is on production, and the principal assumes a
position of all-knowing authority. This climate can stifle creativity and collaboration among teachers. Meanwhile,
the open climate, tends to foster a democratic environment where teachers are involved in decision-making and
treated as respected colleagues by the principal. The principal is accessible and shows concern for the well-being
of the teachers, providing encouragement and motivation. This type of climate can promote a positive and
productive working environment. Lastly, the close climate is one where communication between the principal,
teachers, and students is limited. The principal directs all activities, and teachers are not committed to their duties.
This climate can lead to low productivity and lack of engagement among teachers.

Similarly, Chirkina and Khavenson (2018) identified four crucial aspects of school climate, namely
safety (both physical and emotional), teaching and learning, relationships, and physical environment. This is
achieved by ensuring well-managed classrooms and common areas, fostering high expectations regarding
individual responsibility and safety, and consistently providing fair treatment and support from teachers. In
essence, a positive school climate encompasses various factors, including the norms, beliefs, relationships,
teaching and learning practices, as well as organizational and structural features of the school. By creating such
an environment, schools can enhance student engagement, motivation, and academic achievement while also
reducing disciplinary problems and negative behaviors. A sustainable, positive school climate is known to boost
teachers' productivity and students' academic and social-emotional development.

According to Manla (2021) the school climate plays a crucial role in determining the success of teaching
and learning situations. The productivity of teachers and the overall atmosphere of the school are closely
intertwined, and a positive school climate can significantly impact academic outcomes. School climate is a unique
combination of characteristics that distinguishes one school from another. For example, one school may foster
positive collaboration between the head-teacher and teachers, while another may experience discontent among
staff. Additionally, some schools may exhibit well-organized and competent teachers, while others may struggle
with tensions and lack of control. In the same vein, school climate is closely related to school connectedness. A
positive and welcoming school climate can promote connectedness among teachers and students, which is crucial
for achieving academic success and overall well-being within the school system. However, without a positive
school climate, teachers may struggle with productivity, and students may not achieve their full potential. Negative
connectedness can also have a significant impact on the overall functioning of the school. Therefore, it is important
for schools to prioritize and actively cultivate a positive school climate in order to support successful teaching and
learning experiences.
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The efficiency and productivity of teachers play a crucial role in the success of any educational
institution. Productivity can be defined as the ratio of output produced by an institution to the resources utilized
in the process. In the case of teachers, their productivity is measured by the output they produce, including the
quality and quantity of students they educate, both teaching and non-teaching staff. Also, the level of productivity
exhibited by teachers is a significant indicator of a country's educational advancement. The effectiveness and
efficiency of an educational system to attain its objectives is largely dependent on the teachers as they are the
backbone of the system. Measuring teachers' productivity is essential in assessing the educational system's overall
efficiency in transforming limited resources into effective teaching and learning outcomes. Meanwhile, in the
school system, productivity is measured in terms of teachers' performance, and positive school climate is
associated with higher academic performance, teacher effectiveness, and better mental health. Improving school
climate can also be utilized as a proactive measure to reduce disruptive behavior, enhance attendance, and boost
students', teachers', and parents' satisfaction with the school. According to Spencer et al. (1998), the informal
styles of managers, as well as other environmental factors, can significantly impact the attitudes, values,
motivation, and beliefs of individuals working within an institution. The overall personality of an institution,
including workplace atmosphere, is shaped by a complex blend of norms, policies, expectations, and procedures
that affect both individual and group behavior. Within the context of a school, teachers are vital members who
play a crucial role in educating students. However, if the school climate is unfavorable, such as an unsafe physical
environment or an autocratic leadership style from the principal, it can negatively impact teacher performance and
student learning outcomes. Therefore, effective management of the school climate is essential.

According to various empirical studies, the school climate can significantly impact a school's success
and has a strong correlation with teacher productivity and academic achievement. For instance, Konold et al.
(2018) found that a positive and authoritative school climate can enhance teachers' productivity and improve
overall academic outcomes. The school climate encompasses various factors such as safety, discipline, teaching
and learning support, social and personal relationships, and school connectedness. School climate plays a vital
role in the success of teachers and schools, as recognized by Manla (2021) who highlighted its significance as a
predictor of multiple student outcomes. Researchers have also discovered that a positive school climate can yield
several benefits to the school system, including better academic performance, student-teacher relationships, safety,
and physical environment. This is achieved through the provision of opportunities for students to participate in
school activities and decision-making, as well as shared positive norms, goals, and values. According to Payne
(2018), schools that have such positive climates are able to meet the needs of both teachers and students, thereby
fostering a sense of attachment and commitment to the school's mission and goals. Additionally, positive school
climates can lead to greater internalization of school norms and rules by both students and teachers. Similarly,
Ebrahimi and Mohamadkhani (2014) conducted a study that examined the importance of organizational climate
on teacher involvement in schools. Their findings suggest that teachers require a conducive organizational climate
in order to be motivated to complete tasks, which ultimately enhances productivity. In summary, creating positive
and supportive environments in both schools and workplaces is crucial for enhancing productivity, fostering
commitment, and promoting success.

Reports have revealed the worrisome state of school climate in Nigerian secondary schools, which is
negatively impacting teachers’ productivity and student performance. Numerous factors can influence teachers’
productivity, including teacher-student relationships, classroom management, school safety, instructional space
planning, and the organizational structure of a school. Gbesoevi et al. (2023), averred that, the quality of teaching
received by student which is an indices of teachers productivity may be caused by some institutional factors like
the standard of the facilities, the quality of the lecturers' pedagogical abilities, the climate and environment of the
university and the likes. The poor productivity of teachers can lead to inadequate student achievement. The
substandard quality of teaching and learning in Nigerian secondary schools has been a major concern for educators
and citizens alike. Many schools suffer from dilapidated buildings, outdated equipment and facilities, teacher
absenteeism and irregularity, insufficient exercises for students, and tardiness or absence from class. What is
responsible for this dismal state of affairs in our secondary schools? It is believed that principals' negative attitudes
towards school improvement and teachers are influencing the achievement of school goals.

In Nigeria, most public secondary schools are currently facing numerous security challenges, which
make them unsafe for teaching and learning. These schools lack adequate security measures to prevent the
invasion of kidnappers and bandits, which has become a major issue in recent times. Apart from security, other
evident issues include the hostile relationship among teachers, poorly maintained buildings and infrastructure, and
an unfriendly school environment. Additionally, some principals exhibit a devastating attitude towards their
teachers. They issue orders arbitrarily, use abusive language, and often take sides when conflicts arise among
teachers or students. These actions can negatively affect the productivity of teachers, which can lead to
demoralization. As a result, the expected outcome of teachers' productivity, which is better students' achievement,
is not easily attained in the school system. These inadequacies can hinder teaching and learning goals, making the
teaching and learning environment unconducive, and guaranteeing neither good teacher job productivity nor
student academic performance. Against this backdrop, this study aims to explore the connection between school
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climate and teacher productivity in public senior secondary schools in the Ogun West Senatorial District, Nigeria
considering the under listed objectives and hypotheses.

1. Determine the productivity level of teachers in public senior secondary schools in Ogun West Senatorial
District Nigeria related to their interpersonal relationships, respect for diversity, school participation, and
social support for teachers and student’s school participation, and social support for teachers and
students.

2. Find out the state of teacher’s productivity in public senior secondary school in Ogun West Senatorial
District Nigeria in relation to safety factors such as a sense of social-emotional security, physical safety,
and adherence to rules and norms.

3. Examine if the institutional environment, encompassing physical infrastructure and school
connectedness, is not significantly associated with teachers’ productivity in public senior secondary
schools in Ogun West Senatorial District Nigeria.

4. Find out school management factors, such as leadership and professional relationships, do not have a
significant impact on the productivity of teachers in public senior secondary schools in Ogun West
Senatorial District Nigeria.

Methodology

This study employed a correlational research design with a focus on investigating the relationship between school
climate and teachers' productivity. The population for this study was drawn from the 85 public senior secondary
schools in Ogun West Senatorial District, Nigeria. To obtain a representative sample, a multi-stage sampling
technique was utilized, which included simple, stratified, purposive, and convenience sampling. In the first stage,
five schools were randomly selected from each of the five local governments in the Senatorial District, making a
total of 25 sample schools. To advance to the subsequent phase, an equivalent representation of ten males and ten
female educators were selected from each participating institution, totaling twenty educators per school. The
selection process employed a stratified random sampling approach to ensure unbiased gender distribution within
the sample. This resulted in a total of 500 teachers being selected as participants. Furthermore, to assess teachers'
productivity in the various schools, one principal, two vice-principals, and five heads of departments were selected
purposively and conveniently from each sampled school. This resulted in a total of 25 principals, 50 vice
principals, and 125 heads of departments being selected as additional participants. In total, 700 respondents were
selected as the sample for this study. Data for this study were collected using a questionnaire titled "School
Climate and Teachers' Productivity in Public Senior Secondary Schools, Ogun West Senatorial District Nigeria,"”
which was divided into two sections. Section A gathered data on the personal information of respondents, while
Section B contained 25 question items aimed at collecting data on the variables in the stated hypotheses.

The study employed a response mode type consisting of a four-point Likert-scale, with scores assigned
to each response option, is suggested. The scale will utilize the following response options: Very True (VT), True
(T), Untrue (U), and Very Untrue (VU). Each option will be assigned a corresponding score of 4, 3, 2, and 1
respectively. This rating scale will enable respondents to provide nuanced feedback and ratings, while allowing
researchers to easily quantify and analyze the data collected. Face and content validity were established for the
instruments used, while test-re-test reliability was evaluated using Pearson’s Product Moment Correlation,
resulting in a coefficient of 0.83. The questionnaire was distributed to 700 respondents, out of which 679 (97%)
were retrieved and used for data analysis to test the stated hypotheses. The statistical analysis tool used was
Pearson’s Product Moment Correlation Coefficient, with a significance level of 0.05, and the analysis was carried
out using the Statistical Packages for Social Sciences (SPSS) Version 21.0.

Findings and discussions
Objective and hypothesis one
The productivity of teachers in public senior secondary schools in Ogun West Senatorial District Nigeria is not

significantly related to their interpersonal relationships, including respect for diversity, school participation, and
social support for teachers and students.
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Table 1

Correlation between Interpersonal Relationship and Productivity of Teachers Schools in Ogun West Senatorial
District of Ogun State, Nigeria.

Productivity of teachers

Interpersonal . ? .
- . in public senior
relationship
secondary
nt | Pearson correlation 1 .863™
nterpersona .
relationship Sig. (2-tailed) .005
N 679 679
Productivity of teachers Pearson correlation 863" 1
in public senior Sig. (2-tailed) .005
secondary schools N 679 679

Note. ** Correlation is significant at the 0.01 level (2-tailed)

According to the results presented in Table 1, a significant correlation was observed between
interpersonal relationships (such as respect for diversity, school participation, and social support for teachers and
students) and productivity of teachers in senior colleges in the Ogun West Senatorial District of Nigeria (r = .863,
N = 679; p = .005). As a result, the hypothesis stating that there is no significant relationship between these
variables was rejected. Therefore, it can be concluded that there is indeed a significant association between
interpersonal relationships and productivity of teachers in public senior secondary schools in this region of
Nigeria.

Objectives and hypothesis two

There is no significant correlation between school safety factors, such as a sense of social-emotional security,
physical safety, and adherence to rules and norms, and productivity of teachers in public senior secondary schools
in Ogun West Senatorial District Nigeria.

Table 2

Correlation between School Safety and Productivity of Teachers in Public Senior Secondary Schools in Ogun
West Senatorial District Nigeria

Productivity of teachers in public

School safety senior secondary

Pearson correlation 1 .851™
School safety Sig. (2-tailed) .005
N 679 679
ity of teach Pearson correlation .851™ 1
_Productivity of teachers Sig. (2-tailed) 005
in public senior secondary
N 679 679

Note. ** Correlation is significant at the 0.01 level (2-tailed)

According to the findings presented in Table 2, there is a clear and meaningful association between
school safety, which includes factors such as a sense of social-emotional security, physical safety, and adherence
to rules and norms, and productivity of teachers in senior colleges in Ogun West Senatorial District of Nigeria. (r
=.851, N = 679; p = .005). By analyzing the data, a correlation coefficient, r of .851 was obtained, indicating a
strong positive relationship between school safety and teachers' productivity. The sample size, N used in the study
was 679, and the probability value, p was found to be .005. Based on these results, the hypothesis that there is no
significant relationship between school safety and productivity of teachers in this context was rejected, and it was
concluded that school safety is significantly related to teachers' productivity.

Obijectives and hypothesis three

School management factors, such as leadership and professional relationships, do not have a significant impact
on the productivity of teachers in public senior secondary schools in Ogun West Senatorial District Nigeria.
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Table 3

Correlation between institutional environment and productivity of teachers in public senior secondary schools in
Ogun West Senatorial District Nigeria

Teachers’ productivity in

Institutional . .
public senior secondary

environment

schools
Pearson correlation 1 .919™

Institutional environment Sig. (2-tailed) .005

N 679 679

) o Pearson correlation .919™ 1
T_eache_rs productivity in Sig. (2-tailed) 005
public senior secondary schools
N 679 679

Note. ** Correlation is significant at the 0.01 level (2-tailed)

Based on the results presented in Table 3, a significant correlation was found between the institutional
environment, which includes both the physical setting and school connectedness, and the productivity of teachers
in public senior secondary schools located in the Ogun West Senatorial District of Nigeria. Specifically, the
statistical analysis showed a strong positive correlation (r = .919) with a p-value of .005 and a sample size of 679
participants (N = 679). These findings clearly indicate that the hypothesis suggesting that there is no significant
correlation between the institutional environment and productivity of teachers in public senior secondary schools
in Ogun West Senatorial District Nigeria is not supported by the data. In conclusion, it can be inferred that there
is a significant association between the institutional environment and the productivity of teachers in public senior
secondary schools in Ogun West Senatorial District Nigeria.

Obijectives and hypothesis four

There is no significant relationship between school management (leadership and professional relationship) and
productivity of teachers in public senior secondary schools in Ogun West Senatorial District Nigeria

Table 4

Correlation on school management and productivity of teachers in public senior secondary schools in Ogun West
Senatorial District Nigeria

Teachers’ productivity in
School management public senior secondary

school
Pearson correlation 1 877

School management Sig. (2-tailed) .005

N 679 679

Pearson correlation 877 1
T(_aachefs productivity in Sig. (2-tailed) 005
public senior secondary school

N 679 679

Note. ** Correlation is significant at the 0.01 level (2-tailed)

Based on the findings presented in Table 4, it can be inferred that a significant correlation exists between school
management (leadership and professional relationship) and productivity of teachers in public senior secondary
schools located in the Ogun West Senatorial District of Nigeria (r = .877; N = 679; p = .005). The correlation
coefficient value, r was determined to be .877, with a sample size, N of 679 and a p-value of .005. As a result, the
research hypothesis, which stated that there was no significant relationship between school management
(leadership and professional relationship) and productivity of teachers in public senior secondary schools in the
Ogun West Senatorial District of Nigeria, was rejected. Therefore, it can be concluded that there is indeed a
significant correlation between school management (leadership and professional relationship) and productivity of
teachers in senior colleges in the Ogun West Senatorial District of Nigeria.
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The summary of the results show that; significant correlation between interpersonal relationships,
including respect for diversity, school participation, social support for teachers and students, and the productivity
of teachers in public; correlation between school safety, which includes aspects such as social-emotional security,
physical safety, rules, and norms, and the productivity of teachers; a significant relationship between the
institutional environment, which includes physical environment and school connectedness, and productivity of
teachers’ and a significant relationship between school management, including leadership and professional
relationships, and the productivity of teachers in senior colleges in the Ogun West Senatorial District of Nigeria.

The study's first hypothesis discovered a significant correlation between interpersonal relationships,
including respect for diversity, school participation, social support for teachers and students, and the productivity
of teachers in public senior secondary schools in Ogun West Senatorial District, Nigeria. This finding is consistent
with the research conducted by Fosen (2016), who found that teachers' relationships with other members of the
school community, including students, have a positive impact on both students and teachers' productivity. Positive
interpersonal relationships between teachers and students create a supportive environment that promotes job
satisfaction and productivity. The study is to connected to the finding of Somprach et al. (2017) and Allen et al.
(2015), who discovered a strong but not statistically significant, positive linear relationship between the principal's
transformational leadership behaviors and learning communities and a similar relationship between student
interactions and idealized influence in the climate of the school. Berman-Young (2014) similarly found that
students' interactions and engagement with teachers and their support systems can enhance their learning
experience and promote teachers' productivity. This study's results also align with the findings of Fredricks et al.
(2004), which demonstrated that good relationships between teachers and students foster high performance levels.
Moreover, Fan and Wolters (2012) proposed that both students' and teachers' perceptions of their interpersonal
relationships are essential factors that motivate them to perform better.

The results of the second hypothesis in this study indicate a significant correlation between school safety,
which includes aspects such as social-emotional security, physical safety, rules, and norms, and the productivity
of teachers in senior colleges in the Ogun West Senatorial District of Nigeria. This finding is consistent with the
argument put forth by Krsti¢ (2015) that consistent emotional support for teachers in a safe environment can
enhance their self-reliance and benefit the students as well. This, in turn, leads to improved teaching and learning
outcomes as both teachers and students feel more confident in their abilities with the guidance and help of a trusted
adult. It is worth noting that Krsti¢ (2015) also concluded that when teachers feel safe and comfortable in their
work environment, they are more likely to explore and take risks, ultimately resulting in increased productivity.
The finding is also connected to the finding of Simbre et al (2023) stating that there must be sensitivity to the
predicament in terms of comprehensive safeties and overall wellbeing of the teachers in the schools and not just
assigning roles and responsibility of the Furthermore, this finding is in line with the findings of another recent
study conducted by Gbesoevi et al (2022), which highlights the significant influence of school safety and social
environment on effective management of secondary schools and ultimately the productivity of teachers. From the
human safety aspect in the school, understanding people's emotional responses to the pandemic is crucial for
meeting their needs

The results of hypothesis three indicate a significant relationship between the institutional environment,
which includes physical environment and school connectedness, and productivity of teachers’ senior colleges in
Ogun West Senatorial District, Nigeria. This finding is consistent with previous research by Ryan and Patrick
(2001), who suggest that teachers who feel a sense of belonging and support from their colleagues and students
are more likely to be productive. This findings aligned with that of Simbre and Ancho (2019) showing that the
retention of teachers, student and staff engagement are a place of connectedness, bringing about meaningful
relationships are all enhanced by fostering a positive school atmosphere and teacher productivity. Furthermore,
Fosen (2016) argues that the human need for social connection can often boost productivity. These findings are
also in line with the research conducted by Edo and Nwosu (2018), which suggests that a conducive physical
environment, characterized by adequate lighting, moderate temperature, and spacious classrooms and offices, can
create opportunities for special learning activities and reduce distractions. In summary, the productivity of teachers
in Ogun West Senatorial District's senior colleges is strongly linked to the working physical environment.

The fourth hypothesis of the study indicated a significant relationship between school management,
including leadership and professional relationships, and the productivity of teachers in senior colleges in the Ogun
West Senatorial District of Nigeria. This finding is consistent with previous research by Kelley et al. (2005), who
demonstrated that the style of leadership adopted by school leaders can affect the organizational climate, which,
in turn, impacts teacher effectiveness. Similarly, Ndaipa (2016) argued that the leadership style adopted can
influence teacher productivity. The results are also in line with Omolayo and Ajila (2012) findings that leadership
styles, as a component of the organizational climate, have a significant effect on the job productivity of teachers.
The findings of the study is comparable to the findings of Simbre et al (2023) that there is a strong positive
relationship between transnational leadership style and improved relationship on teachers productivity in school
climate. Furthermore. Therefore, to promote positive outcomes for schools, it is essential to intentionally initiate,
activate, and cultivate these relationships to increase the effectiveness of teachers.
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Conclusion

Based on the results of the study, it was concluded that various components and dimensions of school climate,
such as interpersonal relationships, school safety, institutional environment, and school management, significantly
contribute to the productivity of teachers in public senior secondary schools located in Ogun West Senatorial
District, Nigeria. The study highlights that school climate plays a crucial role in enhancing teachers' productivity,
and therefore, there is a pressing need to devise effective plans to improve it. Meanwhile, creating a school climate
that is transparent, fosters connectedness, is safe, and has positive institutional factors, can provide teachers with
a comfortable work environment that boosts their productivity. Additionally, when leaders are considerate and
attentive to the needs of their subordinates, it can motivate teachers and make them feel supported, particularly
during challenging times. In summary, enhancing school climate should be a top priority in public senior
secondary schools, as it can significantly contribute to productivity of teachers and, consequently, to the success
of the students they teach.

Recommendations

Since it has been established that school climates have implications on the teachers’ productivity, it is
recommended that, it is essential for school management to foster positive interpersonal relationships that embrace
diversity, encourage school participation, and provide social support to both teachers and students. This will
ultimately enhance productivity of teachers and overall school performance. To create a safe and secure learning
environment, schools should consider deploying paramilitary officers such as civil defense officers to deter social
vices within and around the school premises. Additionally, implementing threat prevention strategies, such as
crime prevention through environmental design, can help ensure a safer school environment.

Also, adequate provision of physical facilities is crucial to creating an optimal learning environment.
This includes proper lighting, a comfortable atmosphere that promotes relaxation and concentration, and spacious
offices and classrooms that facilitate special learning activities and reduce the risk of distraction.

Finally, to ensure a positive school climate, every school should establish a climate team consisting of
representatives from all school community groups, including students, teachers, administrators, and additional
staff. This team should be supported by strong leadership at all levels and seek guidance from researchers and
experts in academia and other institutions. Participation in professional development opportunities will also help
teachers learn about school climate research and best practices, ultimately enhancing their productivity. In
conclusion, the study also recommends that further study should be carried out on school climate and lecture
productivity at tertiary education level in Nigeria and other part of the world.
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