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Abstract

Integrating next-generation mobile technologies in early childhood education is an area of significant interest,
particularly in developing countries like Nigeria, where socio-economic and infrastructural challenges influence
educational practices. This research explores the impact of mobile technologies on early childhood learning, focusing
on their potential to enhance engagement, facilitate communication, and support educators. Employing a qualitative
research design, the study gathered data through interviews and focus groups involving educators, parents, and child
development experts. This approach provided comprehensive insights into the experiences and perspectives of
stakeholders regarding mobile technology integration in educational settings. The findings reveal that mobile
technologies can significantly enhance children's engagement and learning outcomes; however, challenges such as
unequal access to devices, insufficient educator training, and gaps in parental involvement persist. Stakeholders
expressed a need for targeted professional development and improved communication strategies to maximise the
benefits of mobile technologies in early childhood education. In conclusion, this research underscores the urgency of
addressing these challenges to leverage the potential of mobile technologies for young learners. The contributions of
this study extend to providing practical recommendations for educators and policymakers, thereby informing strategies
for effective technology integration. Ultimately, this research fills a critical gap in the literature by offering insights
specific to the Nigerian context while contributing to the broader discourse on technology use in global early childhood
education.

Keywords: Mobile Technologies, Early Childhood Education, Educator Training, Family Engagement, Child
Development

INTRODUCTION

In recent years, the integration of next-generation mobile technologies in education has garnered
significant attention, particularly in early childhood education. As digital devices become
increasingly prevalent, understanding their impact on young learners is crucial for educators,
parents, and policymakers. The advent of mobile technologies, such as tablets and smartphones,
offers unique opportunities to enhance learning experiences through interactive and engaging
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applications (Bernacki et al., 2020). Research indicates that early childhood is a critical period for
cognitive, social, and emotional development, making educational practices particularly influential
(Housman, 2017; Immordino-Yang et al., 2019). Incorporating mobile technologies can support
diverse learning styles and foster active engagement among young children (McQuiggan et al.,
2015). For instance, interactive applications can promote exploratory learning and creativity,
aligning with the developmental needs of preschool-aged children (Jin et al., 2024). However, the
effective integration of these technologies into early childhood education is contingent upon
educators' preparedness. Studies have shown that professional development is essential for
equipping teachers with the necessary skills to utilise technology effectively (Mpuangnan, 2024).
Educators may struggle to incorporate mobile technologies to enhance learning outcomes without
proper training, potentially limiting these tools' benefits.

Moreover, the role of families in the educational process cannot be overlooked. Goodall
and Montgomery (2023) and Xu (2023) emphasise that effective communication between
educators and families is vital for fostering parental involvement in education. Mobile technologies
can facilitate this communication, providing real-time updates and creating a collaborative
environment that supports children's learning (Blau & Hameiri, 2017). Despite the promising
potential of mobile technologies in early childhood education, challenges remain. Issues such as
unequal access to devices, varying levels of digital literacy among educators and families, and
concerns about screen time must be addressed to maximise the effectiveness of these tools
(Adhikari et al., 2016; Sosa Diaz, 2021). Therefore, understanding the implications of next-
generation mobile technologies in Nigerian early childhood education settings is essential,
particularly given the country's unique socio-economic landscape. This study explores these
dynamics by examining the impact of next-generation mobile technologies on early childhood
education in Nigeria. Through qualitative research involving educators, parents, and child
development experts, the study seeks to uncover insights into engagement, teaching strategies, and
family involvement, contributing to the broader discourse on technology integration in early
learning environments.

Statement of the Problem

Next-generation mobile technologies in early childhood education present opportunities and
challenges, particularly within the Nigerian context. As mobile devices become increasingly
accessible, there is a growing interest in understanding their potential to enhance educational
outcomes for young children (Onyema, 2019; Oyelere et al., 2016). However, several critical
issues must be addressed to maximise the benefits of these technologies in Nigerian early
childhood education settings. One of the primary challenges is the disparity in access to mobile
technologies across different socio-economic groups. While urban areas may experience greater
access to devices and the internet, rural communities often face significant barriers, including
inadequate infrastructure and limited financial resources. This digital divide can exacerbate
existing inequalities in educational opportunities, leaving many children without the benefits of
technological advancements (Vitalis et al., 2025). Consequently, children in underserved regions
may miss mobile technologies' interactive and engaging learning experiences. Another pressing
issue is educators' inadequate training regarding effectively integrating mobile technologies into
their teaching practices (Irielle, 2024; Oshowole, 2024). Teachers in Nigeria are not sufficiently
equipped with the knowledge and skills needed to utilise these tools effectively in the classroom.
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According to Tabowei (2021), educators often lack confidence in their ability to incorporate
technology into their lessons, which can hinder the successful implementation of mobile learning
initiatives. Without proper professional development, educators may resort to traditional teaching
methods, undermining the potential advantages of technology-enhanced learning.

Moreover, the role of parents in the educational process is crucial, yet many families lack
the necessary resources and knowledge to engage effectively with mobile technologies. Research
indicates that effective communication between educators and families is essential for fostering
parental involvement (Lekli & Kaloti, 2015). However, in the Nigerian context, there are often
barriers to this communication, including language differences, cultural perceptions of technology,
and limited access to information about children's progress. As a result, parents may feel
disconnected from their children's educational experiences, reducing opportunities for
collaborative learning. Finally, concerns regarding the appropriate use of mobile technologies also
prevail. Additionally, there is often uncertainty about the quality of educational content available
on mobile platforms. Lieber (2024) highlights the importance of monitoring screen time and
ensuring that content is age-appropriate and educational. In Nigeria, where access to quality
educational resources may be inconsistent, these concerns can hinder the adoption of mobile
technologies in early childhood education settings. Addressing these issues is critical for
leveraging the potential of mobile technologies to enhance learning experiences for young
children. This research explores these dynamics and provides insights that can inform educational
practices and policies, ultimately contributing to improved educational outcomes in Nigeria.

Research Questions

1. How do next-generation mobile technologies influence the engagement and motivation of
young children in early childhood educational settings?

2. What strategies do educators employ to integrate next-generation mobile technologies into
their teaching practices, and how do these strategies impact child development outcomes?

3. Inwhat ways do mobile technologies facilitate communication and collaboration between
educators and families in early childhood education environments?

Hypothetical Scenarios as Questions

1. How might implementing augmented reality (AR) applications in a preschool classroom
enhance children's engagement and participation in their learning experiences?

2. How could professional development workshops on mobile technology integration affect
early childhood educators' teaching strategies and subsequent child development
outcomes?

3. How could a mobile app that provides real-time updates on children's progress facilitate
greater family involvement in early childhood education and support collaborative learning
at home?

This research is novel in its approach to examining the integration of next-generation mobile
technologies in early childhood education, specifically within the Nigerian context. While there is
a growing body of literature on technology integration in education globally, there is a significant
gap regarding empirical studies focused on Nigeria, where socio-economic, cultural, and
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infrastructural factors uniquely influence educational practices. This study fills this gap by
providing insights into how mobile technologies can effectively enhance young children's learning
experiences. Moreover, the research explores the perspectives of multiple stakeholders, including
educators, parents, and child development experts, which is often overlooked in existing studies.
Drawing on their collective experiences and insights, the research comprehensively understands
the challenges and opportunities of integrating mobile technology in early childhood education.
This stakeholder-centric approach adds depth to the findings and contributes to developing
practical recommendations tailored to the Nigerian educational landscape.

The urgency of this research is underscored by the rapid proliferation of mobile
technologies and their potential impact on education. With Nigeria's predominantly young
population, harnessing technology for educational purposes is paramount. As mobile devices
become increasingly accessible, there is a pressing need to understand how these tools can be
effectively integrated into early learning environments to support cognitive and social
development. Furthermore, the COVID-19 pandemic has accelerated the shift towards digital
learning, making it essential to explore how mobile technologies can bridge learning gaps and
foster continuity in education during disruptions. Without timely research in this area, there is a
risk that the potential benefits of technology will remain untapped, particularly for vulnerable
populations who may be disproportionately affected by educational inequalities. This study
addresses these urgent issues, providing insights that can inform immediate and effective strategies
for integrating mobile technologies in early childhood education.

The significance of this research lies in its potential to contribute to educational practices,
policy formulation, and the broader discourse on technology integration in early childhood
education. By examining the experiences of educators, parents, and child development experts, the
study generates valuable insights that can inform best practices for using mobile technologies in
Nigerian classrooms. Additionally, the research findings can guide policymakers in developing
strategies that address the identified challenges, such as enhancing educator training, improving
access to technology, and fostering effective communication between schools and families. This
is particularly important in a country where educational disparities persist, as targeted interventions
can help create more equitable learning environments. Ultimately, the study's significance extends
beyond the Nigerian context, as it contributes to the global dialogue on the role of technology in
early childhood education. By highlighting successful strategies and potential pitfalls in mobile
technology integration, the research can serve as a resource for educators and researchers in other
developing countries facing similar challenges. Thus, this research addresses local educational
concerns and contributes to the global understanding of effective technology use in early childhood
education.

Literature Review

Next-generation mobile technologies encompass a variety of devices and applications designed to
enhance communication, learning, and interaction. These technologies include smartphones,
tablets, and wearable devices, which are increasingly integrated with advanced features such as
augmented reality (AR), artificial intelligence (Al), and interactive applications. Research
indicates that these technologies provide unique opportunities for personalised learning
experiences that can adapt to individual children's needs and learning styles (Major et al., 2021).
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They facilitate access to a wealth of information and resources, enabling children to engage in
exploratory and interactive learning (Li & Taber, 2022). However, the rapid evolution of these
technologies also presents challenges, such as ensuring equitable access and addressing concerns
related to screen time and content quality. Technology integration into early childhood education
has enhanced children's learning experiences by promoting engagement, creativity, and critical
thinking skills (Gulobod, 2024; Naida et al., 2024). Studies suggest that well-designed educational
applications can foster active participation and collaboration among young learners (Papadakis,
2022). Furthermore, technology can support various aspects of learning, including literacy,
numeracy, and social-emotional skills (Sukasih, 2021). However, there is ongoing debate about
the appropriateness of technology use in early childhood settings, with concerns regarding the
potential for over-reliance on screens and the need to balance digital and hands-on learning
experiences.

Several child development theories provide a framework for understanding how children
interact with technology. Piaget’s cognitive development theory emphasises the importance of
active learning and exploration, suggesting that technology can be a valuable tool for fostering
cognitive growth when used appropriately (Lu, 2024). Vygotsky’s social development theory
highlights the role of social interaction in learning, indicating that technology can facilitate
collaborative learning experiences among peers (Bamalan, 2024). Additionally, the theory of
multiple intelligences posits that children possess diverse learning styles, which technology can
cater to by offering varied and interactive educational experiences (Cianci, 2024). These theories
collectively underscore the potential of technology to support holistic child development when
integrated thoughtfully into educational practices. The successful integration of technology in early
childhood education heavily relies on educators' ability to adapt to new tools and methodologies.
Research indicates that professional development programs enhance educators’ confidence and
competence in using technology effectively (Zimmer & Matthews, 2022). However, educators
face barriers, including limited access to training and resources and varying levels of digital
literacy (Karanjakwut & Sripicharn, 2024). Studies emphasise the importance of ongoing support
and collaboration among educators to foster an environment conducive to technology adoption
(Ajani, 2024). The potential for technology to enrich early childhood education can be fully
realised by equipping educators with the necessary skills and knowledge.

Family engagement is critical to successful early childhood education, and technology can
significantly enhance home-school communication. Research highlights that mobile applications
and communication platforms can facilitate real-time updates on children's progress, fostering
greater parental involvement in their education (Hsu & Chen, 2023; Velasco et al., 2024). Effective
communication through technology strengthens the relationship between families and educators
and empowers parents to support their children's learning at home (Garrison & Akyol, 2013).
However, challenges remain, including varying levels of digital literacy among parents and
concerns about the quality of information shared. Addressing these challenges is essential for
maximising the benefits of technology in promoting family engagement and collaboration in early
childhood education. By addressing the identified challenges and leveraging the opportunities
presented by technology, stakeholders can foster enriched learning experiences for young children.
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Research Method

This study employs a qualitative research design, using thought-experimental scenarios to explore
next-generation mobile technologies' implications in Nigeria's early childhood education. This
approach allows for an in-depth examination of hypothetical situations that educators, children,
and families may encounter in a technologically enriched learning environment, facilitating critical
discussions among participants. Participants for this study include early childhood educators,
parents, and child development experts based in Nigeria. A purposive sampling method selects
participants with mobile technology experience in educational settings. The sample consists of
Educators: 10 early childhood teachers from various academic institutions across different
regions of Nigeria who have integrated mobile technologies into their classrooms. Parents: 10
parents of children enrolled in early childhood education programs in Nigeria who have experience
using mobile applications for educational purposes. Experts: 5 child development specialists with
expertise in technology and early childhood education, focusing on the Nigerian context. Data was
collected through a combination of semi-structured interviews and focus group discussions. Semi-
Structured Interviews: Individual interviews were conducted with educators and experts to
gather detailed insights on their experiences, perceptions, and strategies for mobile technology
integration. An interview guide was developed based on the research questions and hypothetical
scenarios. Focus Group Discussions: Focus groups were organised with parents to explore their
perspectives on mobile technologies in early childhood education. These discussions were guided
by the hypothetical scenarios presented in the research to stimulate conversation and gather diverse
viewpoints. The data collected from interviews and focus groups were transcribed and analysed
using thematic analysis. The analysis involves reading the transcripts to understand the content,
identifying and labelling relevant themes and patterns related to the research questions and
hypothetical scenarios, and grouping the codes into broader themes reflecting the study's key
findings. Interpreting the themes concerning the research questions and existing literature provides
a comprehensive understanding of the findings. Ethical considerations were a priority throughout
the research process. The following measures were implemented: Participants were provided with
detailed information about the study's purpose, procedures, and rights. Written consent was
obtained before participation. All participant data was anonymised to protect their identities. Data
was stored securely and was only accessible to the research team. Participants were given the right
to withdraw from the study without any consequences. While this methodology provides valuable
insights, it is essential to acknowledge potential limitations, including the fact that the participants'
personal experiences and biases may influence the findings. The results may not be generalisable
to all early childhood education settings in Nigeria, as the sample size is limited. By employing a
thought-experimental scenarios approach, this research generates rich qualitative data that informs
educators, policymakers, and stakeholders about the potential impact of next-generation mobile
technologies on early childhood education in Nigeria.
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RESULTS AND DISCUSSION

Research Question: How do next-generation mobile technologies influence the engagement and
motivation of young children in early childhood educational settings?

The data collected from educator interviews, focus groups with parents, and insights from child
development experts indicate that mobile technologies significantly enhance child engagement and
motivation.

Educators reported that interactive applications, including games and augmented reality, captured
children's attention and encouraged participation. One educator remarked: "When we introduced
an AR app that allowed children to explore the solar system, their excitement was palpable. They
asked questions and wanted to learn more, which I do not always see with traditional methods."

Parents echoed this sentiment, noting that their children displayed increased enthusiasm for
learning when technology was involved. A parent shared: "My child now looks forward to learning
sessions. The educational games on the tablet have made a noticeable difference in his engagement
with the material."”

Child Development Experts highlighted the role of mobile technologies in promoting curiosity
and exploration. One expert stated: "Technology can catalyse engagement, especially when it
aligns with children's natural interests. Educators must leverage this potential to foster a love of
learning." Overall, the findings suggest that mobile technologies foster a sense of curiosity and
exploration among children, leading to enhanced engagement in educational activities.

Educator Strategies for Technology Integration

Research Question: What strategies do educators employ to integrate next-generation mobile
technologies into their teaching practices, and how do these strategies impact child development
outcomes?

Educators reported employing various strategies for integrating mobile technologies into their
teaching practices. Key strategies included supplementing traditional methods, providing hands-
on experiences, and facilitating collaborative projects. One educator noted: "I use mobile devices
to introduce new topics and follow up with hands-on activities. This blend helps children connect
what they learn on the screen with real-world experiences."

Child Development Experts emphasised the importance of intentional technology use. An expert
mentioned: "The effectiveness of technology in education hinges on how it is integrated. Educators
must be trained to use these tools in ways that promote developmental milestones.” Moreover,
educators indicated that these strategies positively impacted cognitive and social development.
Collaborative apps were highlighted as a means to foster teamwork and communication skills. An
educator remarked: "When children work together on a project using a shared app, they learn to
communicate and share ideas effectively. | have seen significant growth in their social skills."
These findings suggest that thoughtful integration of mobile technologies can enhance cognitive
and social development in early childhood settings.
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Communication and Collaboration with Families

Research Question: In what ways do mobile technologies facilitate communication and
collaboration between educators and families in early childhood education environments?

The introduction of mobile applications for communication between educators and families was a
recurring theme across all respondent groups.

Parents expressed that these technologies significantly improved their ability to stay informed
about their children’s progress. One parent shared: "The app allows me to see daily updates on
what my child is learning. | can also share my thoughts and questions with the teacher, which
makes me feel more involved.”

Educators confirmed that these applications fostered more substantial relationships with families.
An educator noted: "Having a direct line of communication through the app has made a huge
difference. Parents are more engaged and willing to collaborate on their child's learning.”

Child Development Experts added that effective communication is crucial for child development.
One expert stated: "When families and educators collaborate through technology, it enhances the
support system around the child, which is key to their overall development.” Overall, using mobile
technologies for communication enhanced parental involvement and created a collaborative
environment that supported children's educational experiences. Educators' firsthand accounts
illustrate effective teaching practices and the benefits of mobile technologies in fostering
engagement and development. Parents' feedback highlights the significance of communication and
collaboration in enhancing their involvement in their children's education. Child development
experts provide a theoretical framework supporting technology integration in early learning
environments. Together, these findings underscore the positive impact of next-generation mobile
technologies on early childhood education, affirming the potential for these tools to enrich learning
experiences and support child development.

Findings from Hypothetical Scenarios
Hypothetical Scenario 1: Enhanced Engagement through Augmented Reality

Hypothetical Question: How might implementing augmented reality (AR) applications in a
preschool classroom enhance children's engagement and participation in their learning
experiences?

Educators: Many educators expressed enthusiasm about the potential of AR applications. One
educator stated: "Using AR to explore topics like the solar system or wildlife has transformed my
classroom. Children are more focused and eager to participate when seeing and interacting with
3d models." Educators noted that AR captures attention and encourages children to ask questions,
enhancing their critical thinking skills.

Parents: Parents were optimistic about the role of AR in education. A parent mentioned, "l have
seen my child become more curious about the world around him. When he uses AR apps, he wants
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to learn more about what he sees, which is a big change from before.” This sentiment highlights
how AR can stimulate a child's curiosity and desire to explore new concepts.

Child Development Experts: Experts emphasised the importance of AR in fostering active
learning. One expert remarked: "AR provides immersive experiences that traditional methods
cannot offer. Such technologies can significantly enhance cognitive and sensory development by
making learning more dynamic and engaging." Overall, the findings suggest that AR applications
can significantly enhance engagement and participation among young children, making learning
experiences more interactive and stimulating.

Hypothetical Scenario 2: Educator Training and Adaptation

Hypothetical Question: How could professional development workshops on mobile technology
integration affect early childhood educators' teaching strategies and subsequent child development
outcomes?

Educators: Educators who participated in professional development workshops reported notable
changes in their teaching strategies. One educator shared: "After attending a workshop, | felt more
confident using technology in my lessons. | now incorporate various apps that cater to different
learning styles, which has made a noticeable difference in my students' engagement.” This reflects
a shift in teaching practices that aligns with contemporary educational needs.

Parents noted the positive impact of these changes on their children. One parent shared, "I
can see my child thriving in the classroom. The activities have become more diverse and engaging
since the teachers started using new technologies." Parents also appreciated the enhanced learning
experiences their children received from educator training.

Child Development Experts: Experts emphasised the importance of continuous professional
development. One expert stated, "Ongoing training equips educators with the skills to effectively
use technology, which can lead to improved educational outcomes. When teachers are confident
and knowledgeable, children benefit significantly.” This indicates that professional development
is crucial for educators to integrate technology effectively, which, in turn, positively impacts child
development.

Hypothetical Scenario 3: Family Involvement through Mobile Apps

Hypothetical Question: How could a mobile app that provides real-time updates on children's
progress facilitate greater family involvement in early childhood education and support
collaborative learning at home?

Parents: Parents expressed that mobile apps greatly enhance their involvement. One parent
explained: "The app keeps me updated on what my child is doing in school. | can engage with him
about his daily activities and help him with his learning at home." This shows that real-time updates
foster meaningful conversations between parents and children, enriching the learning experience.
Educators confirmed that these tools strengthen the home-school connection. An educator stated:
"When parents are informed about their child's progress, they are more likely to participate in
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educational activities at home. It creates a partnership that supports the child's learning.” This
partnership is crucial for reinforcing concepts learned in the classroom.

Child Development Experts: Experts highlighted the importance of family engagement in child
development. One expert noted: "Active parental involvement is linked to better educational
outcomes. Mobile apps facilitating communication between families and educators can
significantly enhance this involvement.” The findings suggest that mobile applications providing
real-time updates can foster greater family involvement and collaboration, supporting children’s
educational experiences.

DISCUSSION OF FINDINGS

The research indicates that next-generation mobile technologies, particularly augmented reality
(AR) applications, significantly enhance child engagement and motivation. This finding supports
Ariani et al. (2024) and Shojaei (2024), demonstrating that interactive technologies can captivate
young learners' attention and foster a more profound interest in educational content. Educators in
this study reported that AR applications created immersive learning experiences, allowing children
to explore complex subjects engagingly. Such findings underscore the importance of using
technology to create dynamic learning environments that stimulate curiosity and active
participation among young learners. The study also reveals that educators employ various
strategies to integrate mobile technologies into their teaching practices, leading to improved child
development outcomes. This finding echoes the work of Ajani (2024), who emphasised the need
for targeted professional development to equip educators with the skills necessary to incorporate
technology into their classrooms effectively. The positive changes educators report post-training
highlight the critical role of ongoing professional development in fostering educational innovation.
Furthermore, it aligns with the assertions of Ali et al. (2022), who found that effective technology
integration positively impacts teaching practices and student learning. The findings on the role of
mobile technologies in facilitating communication between educators and families resonate with
research by Chand and Chand (2024) and Motshusi et al. (2024), who posited that effective
communication is essential for fostering parental involvement in education. Parents reported
feeling more connected to their children's learning processes through mobile applications that
provide real-time updates. This aligns with previous studies indicating that enhanced
communication channels improve family engagement and create a collaborative educational
environment (Hsu & Chen, 2023). The insights from child development experts further emphasise
that active parental involvement is crucial for supporting children's educational journeys,
reinforcing the findings of Ishimaru (2019), which indicated that engaged families contribute to
better academic outcomes.

The findings related to the hypothetical scenarios in this study illuminate the transformative
potential of next-generation mobile technologies in early childhood education, reinforcing and
expanding upon existing research in the field. The first hypothetical scenario explored the impact
of augmented reality (AR) applications on children's engagement and participation. The findings
reveal that educators and parents perceive AR as a powerful tool for enhancing learning
experiences. This aligns with research by Ruhama et al. (2025), which found that AR technologies
foster deeper engagement and motivation among young learners by providing interactive and
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immersive experiences. The educators’ observations that AR applications stimulate curiosity and
inquiry among children echo the conclusions of Zhou (2025), who highlighted AR's capacity to
transform traditional learning environments into dynamic spaces that promote active exploration.
Such consistency in findings underscores the importance of integrating innovative technologies
like AR to create engaging educational experiences for young children. The second hypothetical
scenario addressed the effects of professional development workshops on educators' strategies for
integrating mobile technologies. The findings indicate that targeted training significantly enhances
educators' confidence and effectiveness in using technology, leading to improved child
development outcomes. This supports the work of Ajani (2024), which emphasised the necessity
of professional development in fostering effective technology integration in classrooms. The
positive changes reported by educators after attending workshops resonate with the findings of
Smith and Sheridan (2019), who demonstrated that professional training directly correlates with
improved teaching practices and student engagement. This alignment emphasises the critical need
for ongoing professional development to empower educators in the digital age. The third
hypothetical scenario examined how mobile apps facilitating real-time updates on children's
progress could enhance family involvement in education. The findings from this study indicate
that such applications foster stronger home-school connections, allowing parents to engage more
actively in their children’s learning. This observation is consistent with research by Hamlin and
Flessa (2018), which identified effective communication as a key factor in promoting parental
involvement. Additionally, the insights from child development experts affirm the conclusions of
Ma et al. (2016), who found that involved families contribute to better educational outcomes for
children. The findings reinforce that mobile technologies are vital for enhancing communication
and collaboration between families and educators, ultimately creating a supportive network that
benefits children’s learning experiences.

CONCLUSION

This research has explored the integration of next-generation mobile technologies in early
childhood education within the Nigerian context, highlighting the potential benefits, challenges,
and implications for educators, parents, and children. Through a comprehensive examination of
the perspectives of various stakeholders, the study has revealed critical insights into how mobile
technologies can enhance learning experiences, promote engagement, and foster collaboration
between schools and families. The findings indicate that while mobile technologies, such as
augmented reality applications and interactive learning platforms, can significantly enhance
children's engagement and motivation, several challenges must be addressed. These include
disparities in access to technology, insufficient educator training, gaps in parental involvement,
and concerns regarding screen time and content quality. By identifying these challenges, the
research underscores the importance of developing targeted interventions to support the effective
integration of mobile technologies in early childhood education. Moreover, this study emphasises
the urgency of addressing these issues in light of the rapid technological advancements and the
increasing reliance on digital learning, particularly during the COVID-19 pandemic. The insights
gained from this research provide a foundation for developing practical strategies and policies to
maximise the benefits of mobile technologies for young learners in Nigeria.
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