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ABSTRACT

Disasters continue to have adverse effects around the globe leaving many lives susceptible to hazards and fatalities
most especially children. The Philippines, known to be one of the most disaster-prone countries in the world,
experiences earthquakes, typhoons, and flooding yearly. For the reason of the country’s vulnerability to disasters,
it is expected that both adults and children can demonstrate preparedness to such disasters. Hence, in order to
improve the disaster preparedness of kindergarten pupils, we must begin looking at their perspectives before
conceptualizing kindergarten lessons about disasters. This study focused on Filipino Kindergarten’s perspectives
on disasters. This study sought to; (i) describe children’s perspectives on disasters; and (ii) determine significant
concepts that can be used for School Disaster Risk Reduction Management specifically for kindergarten. The
cases were kindergarten pupils from different public schools residing in Metro Manila. There were nine (9) cases,
three Kindergartens per specific type of disaster experienced, whether earthquake, flooding, or typhoon. Based on
the findings of the study, children have perspectives to which their capacity to express their knowledge, feelings,
plans, actions on disasters are manifested. Children also have the competence to think of other’s welfare in the
event of disasters and are interested to learn more about disasters as they have suggested ways in which they can
enjoy learning about Disaster Risk Reduction (DRR).
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INTRODUCTION

Disasters worldwide from a 10-year time frame have a continuous escalation that affects many
lives — including the safety and welfare of communities around the globe; giving its meaning
as the grave operational disruption of a community brought by any hazardous event that causes
effects and fatalities (United Nations International Strategy for Disaster Reduction [UNISDR],
2009). It brought susceptible events to over 1.5 billion people all over the world who have been
affected by disasters. According to the UNISDR (2009), disasters are results of natural hazards.
In 2018, 60 million people were afflicted and 315 natural disaster events were recorded in the
Emergency Events Database. It is a progression of dangerous events whether phenomenon or
human activity that may result in injury, death, health, property, social, economic or
environmental related consequences (Kafle, 2017).

In a particular part of the globe, Asia, encountered the most number of events related
to disaster in the year 2018 (Centre for Research on Epidemiology of Disasters [CRED], 2019)
due to the shifting geography of disaster risks and fragile environments that is uniquely found
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in this continent (United Nations et al., 2019). Southeast Asia is rich in culture, history, nature,
and diversity and at present, most of its countries are developing with considerable growth rate.
Climate change and natural hazards present in Southeast Asian countries make the population
and livelihood sternly affected by disasters (The World Bank, 2010). Asia’s biggest cities are
vulnerable to the consequences of climate change due to the location on the coast and within
major bodies of waters and coastlines (Southeast Asian Ministers of Education Organization
Regional Center for Educational Innovation and Technology [SEAMEO InnoTech], 2014).
Disasters will continue to be an obstacle to sustainable development due to the frequency
increase of climate change and intensity of extreme weather events (CRED, 2017).

Coined by the United Nations Department of Economic and Social Affairs (2014), the
term megacity refers to over 10 million people living in a city. The effect of climate change on
megacities of developing countries will be all-round and intense because of its quick growth
rate and weak adjustment (Azan Hossain, 2015). Most locations of the biggest cities in Asia
are on the coast with large bodies of water which can expose them to the intensity of climate
change (SEAMEO InnoTech, 2014). Developments that are not properly planned can bring
danger and increase susceptibility when disasters strike (Fawcett, 2012).

One of the most disaster-prone countries in the world, the Philippines, remains to be
exposed to climate-related effects namely droughts, floods, landslides, and typhoons (Agbon
etal., 2017; World Bank, 2013). Subsequently, Metro Manila as one of the megacities in Asia
has an upsurge in urbanization and population that leaves it exposed to natural disasters (Shaw
et al., 2010; SEAMEO InnoTech) 2014). The people in this megalopolis comprises a large
number of slum households which are susceptible to flood due to geographic structures and
several occasions of heavy rains (Alcayna-Stevens, 2015).

According to SEAMEO Innotech (2014), disasters may happen at anytime and
anywhere that puts children, adults, or families of any age and gender in the community at high
risk. Over 100 million children ages 0 — 17 years old in Southeast Asia are being vulnerably
afflicted by disasters yearly (SEAMEO InnoTech, 2014). Vulnerability refers to the
unavoidable resistance to hazards that forms from exposure to disasters (Lawler & United
Nations Internation Children’s Emergency Fund (UNICEF), 2011). Children are anticipated as
defenceless in contrast to adults (Norozi & Moen, 2016). With this image, they are seen as
vulnerable because they are easily affected compared with adults, considering the diverse needs
and different attention in the aftermath of exposure to disasters (Heintze et al., 2018). On the
publication of UNICEF’s Annual 2018 Report, there is an increase of number of children
residing in the urban areas hence, stretches also the likelihoods that these children are more
susceptible to risks (UNICEF, 2019). In the study conducted by Kousky (2016), children in
nature are fragile, more than ever after a disaster for the reason that they have different needs
in which essential care, nutrition and attention must be met. The vulnerability seen in children
is associated with the general perception that children are either helpless or capable young
individuals (Kousky, 2016). The worsening conditions on climate change and disaster risk
reduction overlooks the role of children and youth concerning disaster readiness (Seballos &
Tanner, 2011). Also, challenges on children’s safety may be evident when excluding them in
disaster planning (Harwood et al., 2014).

It is through with different studies that a child’s capacity to be involved in contributing
and participating in activities for disaster preparedness is emerging. A child is identified with
rights and has the ability to express opinions in the choices that involve his or her life (Mutch,
2013). Seeing children as passive victims forgoes the idea that children have perspectives that
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can be useful to show their capabilities (Lansdown, 2011). This research explored Filipino
kindergarten's understanding of disasters as currently, there is a dearth in literature and studies
taking into consideration their perspective. Further, in the Philippine context, there is no
available study yet that has been conducted in the area of DRR in the Kindergarten level.
Coming from the children’s own perspective, the study seeks to add developmentally
appropriate lessons that may be helpful in the Kindergarten Curriculum about Disaster Risk
Reduction.

METHODOLOGY
Quialitative Design

The research design used for this study is a qualitative method. Data gathered from this study
depended on the interviews collected from participant’s experiences (Creswell & Creswell,
2018). This study used the descriptive case study approach that provided the researcher to; (i)
describe children’s perspective on disasters; and (ii) determine the significant concepts that can
be used for school disaster risk reduction management specifically for kindergarten.

Research Site

The cases gathered were pupils residing in Metro Manila, as this is one of the megacities of
Asia (SEAMEO InnoTech, 2014). Metro Manila is also recorded as the largest population of
disaster-prone urban areas (Rosengard & Jefferson, 2019). The sixteen cities that composed
Metro Manila are the following: Manila, Quezon City, Caloocan, Las Pifias, Makati, Malabon,
Mandaluyong, Muntinlupa, Navotas, Parafiaque, Pasay, Pateros, San Juan, Taguig, and
Valenzuela. It was narrowed down to the children who have experienced natural disasters in
the said cities.

Selection Criteria and Participants

This study went through two tiers of purposive sampling. First, the participants are enrolled
Kindergarten pupils from different public schools residing in Metro Manila, an area prone to
natural hazards such typhoons, flooding, or earthquakes. As stated in the School Disaster Risk
Reduction Booklet Manual of the Department of Education (2015), tropical cyclones, flooding,
and earthquakes are the top three school hazards in the Philippines. Thus, the researcher
selected through purposive sampling, nine (9) cases, three (3) kindergarteners, regardless of
gender, per identified disaster. There were no sensitive issues that were asked of the participant
since the primary objective was to get their knowledge, feelings, actions, and plans on a specific
natural disaster they have encountered.

Data Collection
The initial phase of the study was through seeking the approval of the parent or guardian of the
selected participant. A consent letter was given and explained to the parents/guardians of the

chosen participants. The researcher explained to the parents /guardians the objectives of the
study. This ensured that the participant is protected from any risk. The researcher, as an early
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childhood practitioner, also took into consideration the participant’s developing social and
emotional skills and used co-construction learning as a strategy to establish a conversation
(Tay-Lim & Lim, 2013).

Face-to-face semi-structured interviews were conducted to find answers to questions
which can also be expounded further to seek understanding on a particular topic. Further, it is
suitable for young children because they can determine the direction of the interview depending
on the choice of topic that makes sense to them (Mukherji & Albon, 2018). The formulated
interview guide questions had undergone pilot interviews to ensure that questions that will be
asked to the participants are substantial (Merriam, 2009).

The use of audio recording material was used to capture fully the responses of the
participants as this is one of the included types of data recording procedures of a qualitative
research (Creswell & Creswell, 2018). This procedure guaranteed that data collected is well-
kept for analysis (Merriam, 2009).

Data Analysis

Inductive method was used as detailed information and data was first acquired before
conceiving general themes (Creswell, 2014). The researcher transcribed the data through the
use of hand analysis of qualitative data (Creswell, 2014) since the data is small in number of
pages. After which, the transcriptions gathered followed Tesch’s Eight Steps in the Coding
Process which reflected specific coding procedures. The steps are as follows; (i) transcriptions
must be read carefully and write notes that comes into mind; (ii) choose one document and
write the discoveries that it is trying to unveil; (iii) group the topics that were extracted from
some of the participants to be able to put them into columns; (iv) check the data again and write
codes to some areas of the document and try to look into if new codes shall emerge; (v)
categorize the topics and trim the list that is related to each other; (vi) place abbreviation and
alphabetize the codes; (vii) arrange the data that is part of a particular category and make initial
analysis; and (viii) recode the present data only if it is needed. The gathered data are the basis
for the extraction of interpretation that may be highlighted from the strategies used by the
researcher. Thus, the data that were transcribed were fragmented to codes and developed to
themes with their descriptions (Creswell & Creswell, 2018; Mukherji & Albon, 2018).

RESULTS

A total of nine (9) five-year old participants who are residing in different cities of Metro
Manila were interviewed to elicit their views on disasters.

Children’s Knowledge on Disasters

Children described their knowledge on disasters, although limited in their vocabulary, were
still able to express their views on what disasters mean to them. They have their own way of
understanding the risks that is different from adults’ knowledge (Fawcett, 2012). Children’s
perspective on natural disasters is useful to further gauge their understanding of a concerning
hazard to their environment (King & Tarrant, 2013). Even though children are seen as the most
vulnerable during natural disasters, their responses and attributions matter to help improve
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outcomes in the event of a disaster. Thus, children’s perspective on disasters is based on his or
her knowledge, whether factual or false, serves as the foundation to his or her understanding
about disasters. (King & Tarrant, 2013; Kousky, 2016).

Table 1
Summary of the children’s perspective on a particular type of disaster together with their
sample responses.

Type of
Disaster Themes Description Participant Sample Response
Bagyo Heavy This pertains to how T1 Nasisira ng mga bahay, kasi ang lakas
(Typhoon) Downpour  children describe T2 ng hangin.
of Rain their perspective of T3 Ang lakas ng ulan. Bumabaha rin yung
typhoons. daanan, tapos nagliliparan ang mga
yero.
(The houses are destroyed because of
the strong wind and rainfall. There is
also flooding and zinc metal roofing
sheets that are being blown away by
the typhoon.)
Baha Wavelike This pertains to how F1 Maalon.
(Flooding) Water children describe F2
their perspective of F3 (The movement of the water is like of
flooding. the waves of the sea).
Tubig. Sasakit kasi hindi yung tubig, sa
ano, sa dagat.
(Water coming from flooding will
make you sick because it is not sea
water).
Lindol Motion of  This pertains to how El Yung lindol po, gumagalaw po yung
(Earthquake)  the Things  children describe E2 ano...lahat po ng ating bahay, kasi po
Around Us  their perspective of E3 malakas po lindol.

earthquakes.
(The earthquake’s instensity can make
everything move including our houses.)

Children who Experienced Typhoons (Bagyo)
i) Heavy Downpour of Rain

The theme that emerged from the children’s perspectives about typhoons is that it is a strong
amount of rainfall that can cause destruction of homes. Child T3 said:

Nasisira ng mga bahay. Kasi ang lakas ng hangin... ang lakas ng ulan.
Bumabaha rin yung daanan, tapos nagliliparan ang mga yero.

(The houses are destroyed because of the strong wind and rainfall. There is also
flooding and zinc metal roofing sheets that are being blown away by the
typhoon.)

Child T1 also mentioned the kind of raindrops that fall during typhoons. He said:
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Umuulan ng malakas. Malakas ang patak.
(There is a strong downpour of rain which make the raindrops fall heavily.)

On the other hand, Child T2 described that the intensity of typhoons is stronger than
that of the rain.
Children who Experienced Flooding (Baha)
i) Wavelike Water
The theme that surrounds the perspectives of children about flooding is the feature that it is
similar to the water coming from the sea. Child F1 describes flood as “alon” resembling the
waves found in the sea. However, Child F2 explains that it is water but not coming from the

sea, she said:

Sasakit kasi hindi yung tubig... sa ano, sa dagat.
(Water coming from flooding will make you sick because it is not sea water.)

On the other hand, child F3 refers flood as the water coming from the rain, she tells:

Pag-umuulan bumabaha po yun. Kasi po dahil po sa ulan.
(There is flooding because of the downpour of rain.)

The researcher asked the flood level they have experienced and Child F1 described that
it is usually above her head. When asked what she does when the level of flood is above her,
she said:

Tapos pagpumunpunta ako dun sa swimming hindi ako marunong lumangoy

(then laughs).

(Whenever there is flooding, we need to swim even though | do not know how.)

Nevertheless, when she was asked what comes into her mind during flooding, she
replied:

Ano, lumalangoy. Kailangang lumangoy.
(I really need to swim whenever there is flooding.)
Children who Experienced Earthquake (Lindol)
1) Motion of the Things Around Us
The children’s perspectives about earthquakes as told by Child E1 is:
Yung lindo! po gumagalaw po yung ano... lahat po ng ating bahay, kasi po
malakas po ang lindol.

(The earthquake’s instensity can make everything move including our houses.)
Likewise, Child E3 describes earthquakes as:
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Gumagalaw, may mga nasisirang bahay.
(Everything is moving and some houses are being destroyed because of the
earthquake.)

Additionally, Child E2 instead of saying the definition, he mentioned what one must do
during an earthquake:

Takbo.
Para hindi mabagsakan.
(We need to run so that we will not be knocked over by the debris.)

Children’s Preparedness on Disasters and Significant Concepts

In the study on the Impact of Natural Disasters on Children by Kousky (2016), it is suggested
that children can enable themselves to decrease the risk of disasters through disaster education
that is suitable to their level. This continuous provision and improvement of disaster
preparedness is honed through anticipation and abstract reasoning taught in schools (Hoffmann
& Muttarak, 2017). In this regard, the lessons on disaster education can provide preparedness
to children even without prior experience on any hazardous event (Johnson, 2014).

Staying at Home
Among the nine participants, six of them mentioned that they need to stay at home during
disasters. When asked what the participant did during an encountered disaster, Child T2

answered:

Pumunta sa loob ng bahay. Pumasok ng bahay kasi lumalakas yung ulan.
(I need to stay inside the house because of the heavy rain.)

When the participant also was asked what she thinks one must do whenever there is
flooding, Child F1 said:

Dapat ano, pumapasok sa loob ng bahay.
(We should go inside the house whenever there is flooding.)

The same question was also asked during earthquakes, Child E3 said:
Pumunta sa bahay. Para pag nabagsakan ka ng mga sirang bahay, baka kasi
mamatay ka.
(You should go and stay at home so that you will not be knocked over by the
houses that were destroyed by the earthquake or else you might die.)
Acknowledging Different Feelings during Disasters
Participants rated their feelings from 1 to 5, one as the lowest and five as the highest. The

children’s feelings during disasters as expressed in the interviews were feelings of fear,
sadness, or shock. Four (4) children out of nine expressed that they felt fear during the event
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of disaster they have experienced. When Child T3 was asked what he felt during the typhoon
and why, he said:

Natakot. ‘Pag kumikidlat.
(1 felt scared because of the lightning.)

Child E1 felt scared too, when he was asked to rate his feelings and why, he said:

One (1) lang, konting takot lang. Malakas po ako eh.

Nandiyan din po kasi si Mommy.

(I only felt a little scared, that’s why I rated it only one. I think I am brave and
because my mommy was with me when the earthquake happened.)

The three (3) of the participants felt sadness during the event of the disaster. As
expressed by Child F3, she said:

Nalulungkot, kasi po wala pong pasok bukas, eh.
(I feel sad whenever there is flooding because I know the next day there will
be no classes in school.)

Child T1 also expressed that he feels sad too, whenever there is a typhoon for the reason
that there will be no classes. When asked to give his rating, he said:

Five (5). Kasi umuulan pa rin, malungkot pa rin.

Kasi hindi nakakalabas ng bahay. Kasi hindi tumitiggil yung ulan.

(The rain does not stop from pouring whenever there is a typhoon and 1 feel
sad about it because I cannot go outside.)

One participant said that he felt shocked and happy at the same time. When asked why,
he said:

Nagulat pero masaya. Gumalaw po kasi yung tiyan ko, nakiliti po kasi ako.

One (1) lang po kasi po masaya ako.

(I was shocked but | felt happy at the same time because 1 felt the tingling

sensation in my tummy. | would only rate it one because | feel happy.)

One (1) child said that he was scared then shocked because of the aftershocks he felt
during the earthquake. Child E2 expressed:

Nagulat ako tapos noon... kanina, natakot ako.

Konti lang, pero hindi ako natakot ng husto.

(I was shocked and | got scared because | felt the aftershocks. Nevertheless, |
only got a little scared.)

Helping and Sharing to Others
The researcher gave a sample situation about their best friend or classmate who was greatly
affected by the same disaster that they had experienced. The participants were asked to tell

what they think they would do or say if the circumstance will happen. All of the participants
shared that they are all willing to help their friend in times of disasters. Child T1 expressed that
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he will offer his help. Child T2, T3, F3 and E2 expressed that the form of help that they will
give will be through offering their own homes and letting their friend live with them. As Child
T2 said:

Punta tayo sa bahay namin, kasi umuulan ng malakas.
(Let’s go to our house because it is raining heavily.)

Child T3 told the researcher:

Tumira na lang po siya sa amin. Sabihan niya na lang sa Mama niya na bilhan
siya ng gamit.

(1 will tell my friend to live with us. He can tell his mother to buy things for
him.)

Child F3 also expressed:

Pumunta na lang doon sa bahay namin tapos papahiramin ko ng damit.
(You can stay at our house and I will let you borrow some clothes.)

Child E2 also voiced out that he will offer his home to his friend. He said:

Punta ka sa bahay ko, tapos doon ka matulog, tapos doon ka magpakabait,
doon ka mag-pray.

(You can stay at our house and sleep there. Our home can be a place where you
can be kind and a place where you can pray.)

Likewise, Child F1, E1, and E3 offered their help by telling that they will fix things for
their friends. Child F1, said:

Kukunin ko yung damit niya. Kasi papatuyuin ko.
(I'will dry her clothes that got wet from the flooding.)

It is also similar with the response of Child E1:

Tutulungan ko siya ayusin ang bahay.

May kotse sila. Aayusin ko yung kotse nila.

(I will help in fixing their house. They also have a car, so | will help fix that
too.)

Child E3 mentioned to help too by fixing the house of his friend. He said:

Papagawa ko ng bahay. Yun po.
(I will fix their house.)

Two of the participants also mentioned, comforting words in case their friend might be
afflicted with the disaster. Child E3 said:

“Hayaan mo na, mayaman naman kayo diba?”
Eh ‘di papatahanin ko.
“Tumahan ka na, (name of his friend).”
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(Do not worry, you are rich right? (Pertaining to the materials things that were
destroyed because of the disaster.)

(I will make him calm down so that he will stop from crying. I will say to him,
“Please stop crying and calm down.”)

Child F2 also gave her comforting words in case a friend of hers might be afflicted by
flooding. She also made mention of the word “ililigtas”, which means “to save”. When asked
by the researcher on how she is going to save her friend, she responded that when she becomes
a hero, she can save her friend. She said:

“Wag ka mag-alala.”
(Do not worry.)

Kasi, kasi sasabihin ko kay Mama ko at sa Daddy ko. Iligtas.

Kasi ano, nababaha yung bahay niya.

Ah, ililigtas ko din ang Mama niya at Daddy niya.

(1 will tell my mother and father that | will save my friend because their house
is affected by the flooding. I will also save my friend’s mother and father.)

Children’s Preference for Active Learning

Children vary in development rates and learn in different ways across learning areas (National
Children’s Bureau, 2010). Participants mentioned their favorite activities if their teacher was
given the opportunity to teach them about disasters. They like to be involved in active learning
as they construct their knowledge on disasters. When the children were asked by the researcher
on what activities they would like to have if their teacher is going to teach about disasters, their
responses would fall into different children’s activities. Seven (7) out of nine (9) children
suggested more than one activity that they would like to have in learning about disasters.
Drawing and watching videos were both mentioned twice, both music and movement and
stories were mentioned four times, and games or play were mentioned seven times. Among
nine (9) participants, six (6) of them mentioned games as one of the activities they would like
to have. Games as some children said, refer to this term as play. Child E3 mentioned:

Mag-games. Mga laruan tungkol sa lindol.
(I like to play games and have toys that would teach us about earthquakes.)

Child F3 also said:

Maglaro. Masaya po sila (referring to her classmates if they will be playing).
(My classmates and | will be happy when we play.)

As Child E1 suggested in learning about earthquakes he said:

Yung building tower, yung blocks.

Opo, tapos yung nag (swaying his hands horizontally), tapos na ano, nabagsak.
Tapos itatayo, tapos babagsak parang yung sa lindol.

Mahilig po kasi akong gumawa.

Yung katulad sa TV yung Team Yey, sa channel 4. Sumasayaw, tapos kakanta,
tapos may games. May arts din. May gagawin.
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(I like to learn more about earthquakes using building blocks where we see its
movement. When the blocks fall, we can then can build the blocks again. |
really like to do hands-on activities. | like the one that | see on television on
channel 4, Team Yey. There’s dancing, singing, playing of games, and doing
art activities.)

Children’s Preference for Active Learning

One main theme emerged as the children mentioned their favorite activities if their teacher was
given the opportunity to teach them about disasters. Children vary in development rates and
learn in different ways across learning areas (National Children’s Bureau, 2010). When the
children were asked by the researcher on what activities they would like to have if their teacher
IS going to teach about disasters, their responses would fall into different children’s activities.
Seven (7) out of nine (9) children suggested more than one activity that they would like to have
in learning about disasters. Drawing and watching videos were both mentioned twice, both
music and movement and stories were mentioned four times, and games or play were
mentioned seven times. Among nine (9) participants, six (6) of them mentioned games as one
of the activities they would like to have. Games as some children said, refer to this term as
play. Child E3 mentioned:

Mag-games. Mga laruan tungkol sa lindol.
(I like to play games and have toys that would teach us about earthquakes.)

Child F3 also said:

Maglaro. Masaya po sila (referring to her classmates if they will be playing).
(My classmates and | will be happy when we play.)

As Child E1 suggested in learning about earthquakes he said:

Yung building tower, yung blocks.

Opo, tapos yung nag (swaying his hands horizontally), tapos na ano, nabagsak.
Tapos itatayo, tapos babagsak parang yung sa lindol.

Mahilig po kasi akong gumawa.

Yung katulad sa TV yung Team Yey, sa channel 4. Sumasayaw, tapos kakanta,
tapos may games. May arts din. May gagawin.

(I like to learn more about earthquakes using building blocks where we see its
movement. When the blocks fall, we can then can build the blocks again. |
really like to do hands-on activities. | like the one that | see on television on
channel 4, Team Yey. There’s dancing, singing, playing of games, and doing
art activities.)

It is innate in children to discover and learn through the things around them
(Pekdogan & Kanak, 2016). Children’s activities given in school play an important
factor that makes their learning meaningful and remarkable. The different children that
were interviewed made mention of activities that help them acquire knowledge and
skills about disasters. Teaching strategies such as storytelling, singing, dancing, and
providing play activities support children’s active learning. Involving children in
different activities paves way for in-depth learning, making them more involved as they
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create links to the prior knowledge that will help them make intelligent decisions
(Cambridge Assessment International Education, 2019).

DISCUSSION AND IMPLICATIONS
Children’s Perspective on Disasters

The Convention Rights of Children supports the expression of child’s voices, thus, giving the
importance of their own perspectives in different areas of specialization (Ponizovsky-
Bergelson et al., 2019). The perspectives of children towards disasters depends on their
exposure and the knowledge they have prior or the hazardous event (Kousky, 2016). The
findings of this study shows that children are capable of having their own views and express
their feelings on a particular type of disaster. It may be the same or unique from another
individual (Maloney & Save the Children, 2014). The impact of disasters confronting Filipino
children remains inexorable due to the geographical location of the Philippines (Center for
Excellence in Disaster Management & Humanitarian Assistance [CFE-DMHA], 2016) but
with preparedness education especially among children can minimize the risks of the harm
brought by disasters (Hoffmann & Muttarak, 2017).

Children’s Emotional Responses to Disasters

Most Filipinos believe that they are self-sufficient before, during, and after disasters because
of their past experiences on calamities (Bollettino et al., 2018). However, children’s responses
vary due to their own upbringing and the type of disaster they have experienced (Kousky,
2016). Although they may encounter feelings of fear, sadness, or shock, they have exceptional
ideas on particular concerns coming from their own environments (Lansdown, 2011).

The children who have expressed that they felt fear, have described it as “slight” fear
because of the presence of an adult and through the encouragement they receive from them.
Through the interviews, the need to process children’s emotions are still needed to be
considered because of the significant impact that Kindergarten children are still in the period
of developing their physical, cognitive, social, and emotional skills.

Children’s Involvement in Emergencies

Children have the capacity to think of others’ welfare. They have the ability to take part in
emergency readiness (Lopez et al., 2012) and their willingness to be of help in moments of
disaster amplifies the belief that children are active agents of change and has valuable
contribution in DDR (Hore et al., 2018). Referring to young children’s views enables them to
be understood by adults and entrust children’s individuality (National Children’s Bureau,
2010). This calls for potential opportunities in which Kindergarten children can participate
more and actively respond by talking about disaster and what they can do for people around
them. As one of the five points the children’s charter for disaster risk reduction (Children’s
Charter, 2013) presented, children have the right to send key messages which will help others
be more informed thus, protecting them for future risks.
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CONCLUSION

Children’s knowledge and feelings on disasters extracted different themes which have
answered the research objectives. The themes on perspectives of Filipino Kindergarten children
on disasters are: Heavy Downpour of Rain, Wavelike Water, and Motion of the Things Around
Us. The capability of children to express their perspectives are showcased on how the themes
were developed. In this study the children have expressed their plans and action about disasters
to the themes about significant concepts that can be taken into consideration when developing
lessons for kindergarten about disasters. These are: Staying at Home, Acknowledging Different
Feelings during Disasters, Helping and Sharing to Others, and Children’s Preference for
Active Learning. These themes can be a basis on how the lessons on disasters may be crafted
together with the activities suited to the level of kindergarten pupils.
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