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ABSTRACT 
 

The study was conducted to examine the consciousness levels of gifted children about children's rights and to 

compare them with their non-gifted peers. The general survey model was used in this study, in which the 

consciousness levels of gifted and non-gifted children on children's rights were compared.  The study group of 

the research consists of 63 gifted and 65 non-gifted primary school students studying in a science and art center 

in Afyonkarahisar. In the research, the "Children's Rights Consciousness Level Determination Scale" developed 

by Akgül and Çağlayan (2019) was used to determine the consciousness levels of students about children's rights. 

In the analysis of the collected data, the difference between the groups was examined with the Mann Whitney U 

test using the data analysis program. As a result of the research, the consciousness level of gifted students about 

children's rights was found to be significantly higher than their non-gifted peers. In addition, this difference 

emerged in the "right to information and opinion" dimension of the scale. The unique developmental 

characteristics of gifted children may have an impact on their knowledge, consciousness and behavior towards 

children's rights. However, there is a need for comparative and longitudinal large-scale studies based on 

epidemiological data on the sensitivity of gifted children to children's rights. In addition, educational and 

behavioral interventions should be made in order to increase the consciousness of gifted children about children's 

rights, regardless of their educational environment. 

 

Keywords: gifted, gifted children, children's rights, consciousness  

 

 

INTRODUCTION  

 

The concept of “special” is expressed as “having a distinctive quality, different from what is 

always seen and ordinary” and the concept of “talent” is expressed as “a person's ability to 

understand or be able to do something, aptitude, ability, power” (Turkish Language Society, 
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2022). In this case, gifted (special talent) is the person's ability to make sense and do something 

different from the usual. 

 

Gifted children are defined as children who perform above expectations in one or more 

of the areas of intelligence, creativity, art, leadership capacity, motivation or special academic 

fields, according to their peers (Leaño & Malano, 2020; MoNE, 2019; Özçelik & Akgündüz, 

2017; Özbey-Gökçe et al., 2021). At the same time, although it is defined with the high 

potential shown in any field of performance, the term superior and special talent has been used 

instead of the term gifted in the 21st century (Sak, 2019). 

 

The developmental characteristics of gifted children differ from each other (Kirişçi & 

Sak, 2018; Sak, 2019). Gifted children are generally more physically developed than their 

peers, walk and talk early, learn to read and write, and their sense organs are developed 

(Strengthening the Vocational Education and Training System Project, 2007; Bildiren, 2011). 

Among the personality characteristics of gifted children are high self-confidence, perfectionist, 

responsible, cooperative, open to innovations, and high communication skills. At the same 

time, gifted children are curious, inquisitive, investigative, and have a high level of 

consciousness of social issues and justice (Strengthening the Vocational Education and 

Training System Project, 2007; Bildiren, 2011; Davis, 2014). 

 

Another aspect of gifted children that distinguishes them from their non-gifted peers is 

that they are more sensitive to social problems and injustices (Çağlar, 1972). Problem solving 

skills of children in primary school differ according to their experiences, understanding and 

interpretation capacities (İnci Kuzu, 2021). In this sense, the recognition of the rights of gifted 

children and their consciousness of children's rights are at a high level. However, no research 

has been found in the literature that aims to determine the level of consciousness of gifted 

students about children's rights. 

 

Children's rights are the entitlements granted to children by legal rules in order to 

protect children and prepare them for an independent and responsible adult life (Akturk, 2006; 

Tunca Güçlü et al., 2022). The formation of special rights for children came to the fore after 

the Industrial Revolution when child workers working under heavy conditions and cheaply 

received criticism. In the 20th century, the idea of child-specific needs became widespread, 

and the idea of protecting children and giving special rights to children began to develop. In 

addition, the Geneva Declaration of the Rights of the Child was adopted in 1924 as the first 

international document for the protection of children's rights. This declaration is the first 

important document prepared on children's rights (Aktürk, 2006; Erbay, 2009; İnal Kızıltepe, 

2020). This declaration explained the rights of the child as a universal concept used to describe 

all the rights that all children in the world have from birth, whether legally or morally, such as 

education, health, shelter, protection against physical, psychological or sexual exploitation. 

(Akyüz, 2000). The idea of protecting children with their own rights has progressed in parallel 

with the development of human rights. Children are innocent, sensitive and dependent on 

adults. Children are also vulnerable to neglect and abuse. For this reason, there is a need for 

rights that protect children who cannot defend themselves (Dönmez, 2022). Children's 

knowledge, learning and use of these rights affects their future participation in society as active 

citizens (Gültekin et al., 2016). 

 

Children's rights are the powers granted to children by the rules of law in order to 

protect children and prepare them for an independent and responsible adult life (Akturk, 2006). 

A country's observance of children's rights plays an important role in the development of the 
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country. At the same time, protecting children's rights is one of the duties of the state. Children's 

consciousness of their own rights contributes to the development of countries (Keskin 

Tanriverdi & Tanriverdi, 2021). The consciousness of justice of gifted children, their sensitivity 

to social issues and their standing against injustices cause them to be aware of their own rights. 

In addition, since gifted children have leadership characteristics, they direct the society on 

children's rights. As a matter of fact, leading scientists and statesmen all over the world are 

among the gifted (Levent, 2011). 

 

There are many studies in the literature to determine the level of knowledge or 

consciousness of children about their own rights. Akgül and Kartal (2020) examined the level 

of consciousness of children under the age of 18 regarding children's rights according to the 

variables of gender, place of residence and whether they have a room of their own. Gültekin et 

al. (2016) examined children's rights from the eyes of children in their study and determined 

that children generally emphasize the right to education. In the studies conducted with students, 

Covell and Howe (1999) determined that children mostly mentioned the right to protection, 

and Ersoy (2011) determined that they mostly mentioned the right of children to education, 

play and entertainment. Durualp et al. (2017) also determined in their study that children see 

play and education as their right and they attribute the duty of protecting themselves to their 

parents. On the other hand, no study examining the consciousness of gifted students about 

children's rights has been found in our country. Based on this reason, this study was conducted 

to examine the consciousness levels of gifted children about children's rights and to compare 

them with their non-gifted peers. 

 

 

METHODOLOGY  

 

Research Design 

 

The general survey model was used in this study, in which the consciousness levels of gifted 

and non-gifted children on children's rights were compared. In this study, the level of 

consciousness regarding children's rights was considered as the dependent variable, and being 

gifted or not was considered as the independent variable. 

 

 

Study Group 

 

The study group of the research consists of 128 children who attend the Science and Art Center 

of Afyonkarahisar Provincial Directorate of National Education and primary schools in the fall 

semester of the 2021-2022 academic year. All 63 children studying at the 3rd and 4th grades 

at the Science and Art Center were included in the study group. In addition, data were collected 

from 65 primary school 3rd and 4th grade students who were not gifted by criterion sampling, 

one of the purposive sampling methods.  

 

 

 

 

 

 

 

 



 Southeast Asia Early Childhood Journal, Vol. 12 (1), 2023 (70-78) 

eISSN 2821-3149  

http://ejournal.upsi.edu.my/index.php/SAECJ 

 

73 

 

Table 1 

Demographic characteristics of the study group. 

 

 f % 

Gifted  

Female 26 41.3 

Male 37 58.7 

Third grade 32 50.79 

Fourth grade 31 49.21 

Non Gifted 

Female 27 41.5 

Male 38 58.5 

Third grade 33 50.76 

Fourth grade 32 49.24 

 

41.3% of the gifted students participating in the research were female and 58.7% male; 

50.79% of them attend the third and 49.21% of them attend the fourth grade. On the other hand, 

41.5% of the students who are not gifted are female and 58.5% are male; 50.76% of them attend 

the third and 49.24% of them attend the fourth grade (Table 1). 

 

 

Data Collection Tool 

 

The "Child Rights Consciousness Level Determination Scale" developed by Akgül and 

Çağlayan (2019) was used as a data collection tool in the research. The scale consists of 3 

dimensions and 18 items: "Right to Protection", "Right to Live Free" and "Right to Obtain 

Information and Express Opinion". The scale was developed in 3 categories (importance for 

you at home, at school; The categories were prepared in a 3-point Likert type and scored as 0-

1-2. The highest score a participant can get from the scale is 108, and the lowest score is 0. The 

high scores to be obtained from the scale indicate the high level of consciousness about 

children's rights. The internal consistency coefficient of the entire scale was .83, and the 

internal consistency coefficients of the sub-dimensions range from .62 to .82. In current study 

the internal consistency coefficient of the entire scale was .86, and the internal consistency 

coefficients of the sub-dimensions range from .69 to .81. 

 

 

Analysis of Data 

 

In the study, percentage and frequency distributions were used in the evaluation of 

demographic characteristics. In the study, the normality of the distribution of the data was 

examined with the Kolmogorov-Smirnov test, kurtosis coefficients and distribution graphs, and 

it was determined that the data did not show normal distribution (p<0.05). For this reason, the 

Mann Whitney U Test was used for paired groups, one of the non-parametric tests, when 

examining the difference between groups. While analyzing the data, the level of significance 

was accepted as 0.05. 
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RESULTS  

 

In the study conducted to compare the consciousness levels of gifted and non-gifted children 

about children's rights, the results regarding the difference between the groups are presented in 

Table 2. 

 

Table 2 

The results of the Mann Whitney U Test, which examines the differences in the consciousness 

of children's rights according to the groups. 

 

Groups N X sd Mean 

Mann Whitney U 

U p 

Gifted 63 90,53 11,75 71,52 
1605,5 ,035* 

Non gifted 65 86,23 11,89 57,70 

Total 128 88,35 11,97    

*p<0,05 

 

The mean score of the children's consciousness level (X=90.53) of the gifted children 

is higher than the mean score of the non-gifted children (X=86.23) (Table 2). In order to 

determine the significance of this difference, a significant difference was found in favor of 

gifted children as a result of the Mann Whitney U test. (U=1605.5, p<0.05). 

 

The results of the Mann Whitney U Test, which examines the differences between the 

groups according to the categories and dimensions of the scale, are also presented in Table 3. 

Table 3. The results of the Mann Whitney U Test, in which the differentiation of the groups 

according to categories and dimensions was examined. 

 

Table 3 

Differences between the groups according to the categories and dimensions of the scale. 

 

Categories Dimensions Group Mean sd Min. Max. 

Mann Whitney U 

U p 

School 

Right to 

Protection 

Gifted 17,6 2,6 6 20 
1909 0,498 

Non-Gifted 17,6 3,3 4 20 

Total 17,6 2,9 4 20   

Right to Live 

Free 

Gifted 5,9 2,9 0 10 
1755,5 0,162 

Non-Gifted 5,2 2,5 0 10 

Total 5,6 2,7 0 10   

Right to 

Obtain 

Information 

and Express 

Opinion 

Gifted 4,4 1,5 0 6 
1538 0,013* 

Non-Gifted 3,7 1,6 0 6 

Total 4,0 1,6 0 6   

Home 

Right to 

Protection 

Gifted 18,1 2,6 10 20 
1664 0,061 

Non-Gifted 17,8 2,1 9 20 

Total 17,9 2,4 9 20   

Right to Live 

Free 

Gifted 7,6 1,9 2 10 
1972,5 0,716 

Non-Gifted 7,7 1,9 3 10 

Total 7,7 1,9 2 10   
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Right to 

Obtain 

Information 

and Express 

Opinion 

Gifted 5,2 1,4 0 6 
1455 <0,002* 

Non-Gifted 4,4 1,6 0 6 

Total 4,8 1,5 0 6   

For you 

Right to 

Protection 

Gifted 18,9 1,4 14 20 
1701,5 0,081 

Non-Gifted 18,1 2,3 9 20 

Total 18,5 2,0 9 20   

Right to Live 

Free 

Gifted 7,2 2,7 0 10 
1794 0,221 

Non-Gifted 6,7 2,5 1 10 

Total 6,9 2,6 0 10   

Right to 

Obtain 

Information 

and Express 

Opinion 

Gifted 5,4 0,9 2 6 
1455 0,002* 

Non-Gifted 4,6 1,5 0 6 

Total 5,0 1,3 0 6 
  

 

Consciousness levels of gifted and non-gifted children about children's rights were 

compared with the Mann Whitney U test (Table 3). Accordingly, there was a statistically 

significant difference in favor of gifted children in the sub-dimension of the right to obtain 

information and express opinions of the scale at school, at home and in the categories according 

to you (p<0.05). In the other sub-dimensions of the scale, although the average score of the 

gifted children is high, there is no statistically significant difference with the mean scores of 

the non-gifted children. 

 

 

DISCUSSION 

 

The study was conducted to compare the consciousness levels of gifted and non-gifted children 

about children's rights. According to the results of the study, the consciousness level of gifted 

students about children's rights is significantly higher than that of non-gifted students. 

Although there are many studies in the literature comparing the level of consciousness 

according to different variables (such as gender, class level, place of residence, whether to have 

an independent room, family income status), no other study was found in which the comparison 

was made according to the variable of being gifted or not. 

 

The difference between gifted children and others may be due to the sensitivity of gifted 

children on these issues. Specially gifted children who are cognitively high have a level of 

influence that will affect or even drag the society (Turgut Yıldırım, 2019). When faced with 

social problems, gifted children display high-level emotions, behaviors and beliefs on issues 

related to truth, justice and rights (Guo et al., 2019; Lee & Olszewski-Kubilius, 2006; Sword, 

2003). There are various studies in which gifted children have higher emotional intelligence 

than their non-gifted peers (Abdulla Alabbasi et al., 2021) and are more sensitive to social 

issues (Kaya et al., 2016; Zeidner et al., 2005). According to Davaslıgil (1990), gifted children 

are individuals who can stand behind their work and have a higher desire to be a pioneer in 

events while they are sensitive to current political events compared to non-gifted children. As 

a result of the democracy education given to gifted and talented children, they tend to be 

tolerant and prudent, respecting the personal rights of children (Çetinkaya & Kıncal, 2014). 
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Another result obtained from the study is that gifted students have higher scores than 

their peers in the "right to obtain information and express opinions" sub-dimension of the child 

rights consciousness scale at school, at home and in the categories according to you. In other 

sub-dimensions, there was no significant difference between the groups. This difference in the 

sub-dimension of "the right to obtain information and express opinions" may be due to the fact 

that gifted students are more curious, inquisitive and more open in expressing their thoughts 

than their non-gifted peers. As a matter of fact, Webb et al. (2006) state that gifted children 

have a wide range of interests and a desire to ask unlimited questions with developed curiosity. 

Özbay (2013) emphasizes that gifted children use a rich language compared to their peers, tend 

to speak a lot, and insist on expressing themselves and displaying their verbal skills. In addition 

to these, the difference between "what is" and "what should be" is important in the face of 

social problems faced by gifted children (Webb et al., 2007). For this reason, gifted children 

may be sensitive to having a high level of knowledge about children's rights and to express 

their opinions in line with the information they have acquired. 

 

 

CONCLUSION 

 

As a result of the study, the consciousness level of gifted children about children's rights was 

found to be significantly higher than non-gifted children. The unique developmental 

characteristics of gifted children may have an impact on their knowledge, consciousness and 

behavior towards children's rights. However, there is a need for comparative and longitudinal 

large-scale studies based on epidemiological data on the sensitivity of gifted children to 

children's rights. In addition, educational and behavioral interventions should be made in order 

to increase the consciousness of gifted children about children's rights, regardless of their 

educational environment. The study was conducted with primary school students. The study 

should be extended with students at different learning levels. The reasons for the difference in 

the level of consciousness of gifted and non-gifted students about children's rights can be 

examined in more depth with a qualitative study. 

 

 

REFERENCES 

 
Abdulla Alabbasi, A. M., A. Ayoub, A. E., & Ziegler, A. (2021). Are gifted students more emotionally intelligent 

than their non-gifted peers? A meta-analysis. High Ability Studies, 32(2), 189-217. 

https://doi.org/10.1080/13598139.2020.1770704 

Akgül, M. Ş., & Kartal, A. (2020). Do children know their rights? Consciousness research. Doğu Anadolu Sosyal 

Bilimlerde Eğilimler Dergisi, 4(1), 1-14. https://dergipark.org.tr/en/pub/dased/issue/55372/748996 

Akgül, M. Ş., & Çağlayan K. T. (2019). İlkokul 3. ve 4. sınıf öğrencilerinin çocuk hakları konusundaki bilinç 

düzeylerinin belirlenmesi: bir ölçek geliştirme çalışması [Determining the level of awareness of primary 

school 3rd and 4th grade students about children's rights: a scale development study]. Anemon Muş 

Alparslan Üniversitesi Sosyal Bilimler Dergisi, 7(5), 197-208. https://doi.org/10.18506/anemon.533965 

Aktürk, S. (2006). Avrupa Birliği sürecinde Türkiye’de çocuk hakları ve güvenliği [Children's rights and safety in 

Turkey in the process of European Union]. Unpublished Master Thessis. Mustafa Kemal University, 

Hatay. 

Akyüz, E. (2000). Ulusal ve uluslararası hukukta çocuk haklarının ve güvenliğinin korunması [Protection of 

children's rights and safety in national and international law]. Ankara: Milli Eğitim Publishing. 

Aydınlık, A. (2017). Çocuk haklarının gelişiminde okul öncesi eğitiminin yeri ve önemi: Ankara örneği [The place 

and importance of pre-school education in the development of children's rights: Ankara sample]. 

Unpublished Master Thessis. Niğde Ömer Halisdemir University, Niğde. 

Bildiren, A. (2011). Üstün yetenekli çocuklar [Gifted children]. Doğan Publishing. 



 Southeast Asia Early Childhood Journal, Vol. 12 (1), 2023 (70-78) 

eISSN 2821-3149  

http://ejournal.upsi.edu.my/index.php/SAECJ 

 

77 

 

Covell, K., & Howe, R. B. (1999). The impact of children’s rights education: A Canadian study. The International 

Journal of Children’s Rights, 7, 171-183. 

https://heinonline.org/HOL/LandingPage?handle=hein.journals/intjchrb7&div=16&id=&page= 

Çağlar, D. (1972). Üstün zekâlı çocukların özellikleri [Characteristics of gifted children]. M. R., Şirin, A. 

Kulaksızoğlu & A. E. Bilgili (Eds.), Üstün yetenekli çocuklar seçilmiş makaleler kitabı [Gifted children 

selected articles book] (s. 111-125). Çocuk Vakfı Publishing. 

Çetinkaya, Ç., & Kıncal, R. Y. (2015). Üstün zekâli ve yetenekli çocuklarin demokrasi eğitimi [Democracy 

education of gifted and talented children]. Journal of Gifted Education Research, 3(1), 1-22. 

https://eds.p.ebscohost.com/eds/pdfviewer/pdfviewer?vid=0&sid=56ed1759-0cb9-4528-9c9c-

d76b48beb6b9%40redis 

Davaslıgil, Ü. (1990). Üstün çocuklar [Gifted children]. Yaşadıkça Eğitim, (13), 17-22. 

http://journals.iku.edu.tr/yed/index.php/yed/issue/archive 

Davis, G. A. (2014). Gifted children and gifted education. Great Potential Press. 

Dönmez, T. (2022). İlkokul sosyal bilgiler dersinde güncel olay kullanımının öğrencilerin çocuk hakları 

farkındalık ve tutumlarına etkisi [The effect of using current events in primary school social studies 

course on students' awareness and attitudes about children's rights.]. Unpublished phd thessis. Gazi 

University, Ankara. 

Durualp, E., Kadan, G., & Durualp, E. (2017). Çocukların gözüyle çocuk hakları [Children's rights through the 

eyes of children]. Çankırı Karatekin Üniversitesi Sosyal Bilimler Enstitüsü Dergisi, 8(2), 29-54. 

https://dergipark.org.tr/en/pub/jiss/issue/41447/506039 

Erbay, E. (2009). Çocuk hakları [Children’s rights]. Yeni İnsan Publishing. 

Ersoy, A. F. (2011). İlköğretim öğrencilerinin çocuk haklarına ilişkin algıları [Primary school students' 

perceptions of children's rights]. İlköğretim Online, 10(1), 20-39. 

https://dergipark.org.tr/en/pub/ilkonline/issue/8593/106844 

Genç, S. Z., & Güner, F. (2016). Çocuk hakları bağlamında medyaya ilişkin aile görüşleri (Çanakkale ili örneği) 

[Family views on the media in the context of children's rights (Çanakkale province sample)]. Uşak 

Üniversitesi Sosyal Bilimler Dergisi, 9(2), 1-23. 

https://dergipark.org.tr/en/pub/usaksosbil/issue/21663/233017 

Guo, Q., Sun, P., Cai, M., Zhang, X., & Song, K. (2019). Why are smarter individuals more prosocial? A study 

on the mediating roles of empathy and moral identity. Intelligence, 75, 1-8. 

https://doi.org/10.1016/j.intell.2019.02.006 

Gültekin, M., Gürdoğan Bayır, Ö., & Balbağ, N. L. (2016). Haklarımız var: Çocukların gözünden çocuk hakları 

[We have rights: Children's rights through the eyes of children]. Adıyaman Üniversitesi Sosyal Bilimler 

Enstitüsü Dergisi, 8(24), 971-1005. https://earsiv.anadolu.edu.tr/xmlui/handle/11421/14492 

İnal Kızıltepe, G. (2020). Çocuk haklarının tarihsel gelişimi [Historical development of children's rights]. (Ed. M. 

Can Yaşar & N. Aral) Çocuk Hakları [Children’s rights]. (21-42). Vize Publishing. 

İnci Kuzu, Çiğdem. (2021). Basic problem-solving-positioning skills of students starting first grade in primary 

school during the COVID-19 Pandemic. Southeast Asia Early Childhood Journal, 10(2), 84-103. 

https://doi.org/10.37134/saecj.vol10.2.6.2021 

Karasar, N. (2015). Bilimsel araştırma yöntemleri [Scientific research methods] (28th ed.). Nobel Publishing. 

Kaya, F., Kanık, P., & Alkın, S. (2016). Üstün zekâlı ve yetenekli öğrencilerin duygusal zekâ ve iletişim becerileri 

düzeylerinin karşılaştırılması [Comparison of emotional intelligence and communication skills levels of 

gifted and talented students]. International Online Journal of Educational Sciences, 8(1), 229-244. 

http://dx.doi.org/10.15345/iojes.2016.01.018  

Keskin Tanrıverdi, G., & Tanrıverdi G. (2020). Hukukta çocuk kavrami ve yasal düzenlemeler [Concept of child 

in law and legal regulations]. (Ed. M. Can Yaşar & N. Aral) Çocuk haklari [Children’s rights]. (69-91) 

Vize Publishing. 

Kirişçi, N., & Sak, U. (2018) Özel yetenek tanimi siniflamalari ve kuramları [Gifted Definition Classifications 

and Theories]. (Ed. M.A. Melekoğlu, U. Sak) Learning Disability and Gifted (136-153), Pegem Academy 

Publishing. 

Leano, A. J., & Malano, A. C. (2020). The special education headstart program of Isabela, Philippines. Southeast 

Asia Early Childhood Journal, 9(2), 39–57. https://ojs.upsi.edu.my/index.php/SAECJ/article/view/3372 

Lee, S. Y., & Olszewski-Kubilius, P. (2006). The emotional intelligence, moral judgment, and leadership of 

academically gifted adolescents. Journal for the Education of the Gifted, 30, 29–67. 

https://journals.sagepub.com/doi/pdf/10.1177/016235320603000103?casa_token=nwHKIAmOdQMA

AAAA:XbCh8yMN6FLnCbcGy6RmV-

y59_p1LFXvke_0Dmfro2FoNTvkVsKWk135pEo_Nx6Kdodf19vxaJ8  

Levent, F. (2011). Üstün yetenekli çocuklara devletin sunmasi gereken haklar [Rights required by the state to 

gifted children]. 1. Türkiye çocuk haklari kongresi yetişkin bildirileri kitabi [1. Turkey child rights 

congress adult proceedings book]. Çocuk Vakfı Publishing. (s. 85-102) 

http://dx.doi.org/10.15345/iojes.2016.01.018
https://journals.sagepub.com/doi/pdf/10.1177/016235320603000103?casa_token=nwHKIAmOdQMAAAAA:XbCh8yMN6FLnCbcGy6RmV-y59_p1LFXvke_0Dmfro2FoNTvkVsKWk135pEo_Nx6Kdodf19vxaJ8
https://journals.sagepub.com/doi/pdf/10.1177/016235320603000103?casa_token=nwHKIAmOdQMAAAAA:XbCh8yMN6FLnCbcGy6RmV-y59_p1LFXvke_0Dmfro2FoNTvkVsKWk135pEo_Nx6Kdodf19vxaJ8
https://journals.sagepub.com/doi/pdf/10.1177/016235320603000103?casa_token=nwHKIAmOdQMAAAAA:XbCh8yMN6FLnCbcGy6RmV-y59_p1LFXvke_0Dmfro2FoNTvkVsKWk135pEo_Nx6Kdodf19vxaJ8


Southeast Asia Early Childhood Journal, Vol. 12 (1), 2023 (70-78) 

eISSN 2821-3149  

http://ejournal.upsi.edu.my/index.php/SAECJ 

 

78 

 

MoNE. (2015). 2015-2016 Bilim ve Sanat Merkezleri Öğrenci Tanılama Kılavuzu [2015-2016 Science and Art 

Centers Student Diagnostic Guide]. 

https://orgm.meb.gov.tr/meb_iys_dosyalar/2015_11/19105341_rencitanlamaklavuzu.pdf  

MoNE. (2019). Bilim ve sanat merkezleri yönergesi [Science and art centers directive]. 

https://orgm.meb.gov.tr/meb_iys_dosyalar/2016_10/07031350_bilsem_yonergesi.pdf 

Özbay, Y. (2013). Üstün yetenekli çocuklar ve aileleri [Gifted children and their families]. T.C. Aile ve Sosyal 

Politikalar Bakanlığı. Ankara. 

Özbey-Gökçe, F., Ellibeş-Cerrah, H., & Arpaz-Ünsal, Ş. (2021). Özel yetenekli çocuklarin kendi arkadaşlik 

ilişkilerine yönelik görüşleri [Opinions of gifted children on their own friendships]. Ankara Üniversitesi 

Eğitim Bilimleri Fakültesi Özel Eğitim Dergisi, 22(1), 113-145. 

https://doi.org/10.21565/ozelegitimdergisi.621484  

Özçelik, A., & Akgündüz, D. (2017). Üstün/Özel Yetenekli Öğrencilerle Yapılan Okul Dışı STEM Eğitiminin 

Değerlendirilmesi [Evaluation of Out-of-school STEM Education with Gifted/Special Talented 

Students]. Trakya Üniversitesi Eğitim Fakültesi Dergisi, 8(2), 334-351. 

https://doi.org/10.24315/trkefd.331579  

Peker, R. (2012). Sınıf öğretmenlerinin demokratik tutumları ile çocuk haklarına yönelik tutumlarının 

değerlendirilmesi (Manisa ili örneği) [Evaluation of classroom teachers' democratic attitudes and 

attitudes towards children's rights (Manisa province sample)]. Unpublished Master Thessis. Mehmet Akif 

Ersoy University, Burdur. 

Sak, U. (2019). Üstün zekalı öğrencilerin eğitimi [Education of gifted students]. (Ed. İ. H. Diken) Özel eğitime 

gereksinimi olan öğrenciler ve özel eğitim [Students with Special Education Needs and Special 

Education] (538-577). Pegem Academy Publishing. 

Strengthening the Vocational Education and Training System Project. (2007). Çocuk gelişimi ve eğitimi üstün 

zekâ ve özel yetenekli çocuklar [Child development and education gifted and talented children]. Ankara. 

Sword, L. (2003). Gifted children: Emotionally immature or emotionally intense. 

https://positivedisintegration.com/Sword2003.pdf  

Tunca Güçlü, N., Alkın Şahin, S., & Körpe, E. (2022). The perceptions of the parents of children who are victims 

of negligence and abuse in Turkey regarding the concept of maltreatment. Southeast Asia Early 

Childhood Journal, 11(2), 37–50. https://doi.org/10.37134/saecj.vol11.2.3.2022 

Turgut Yıldırım, D. (2019). Üstün yetenekli öğrencilerde değerler eğitiminin idareci ve öğretmen görüşlerine 

göre değerlendirilmesi [Evaluation of values education in gifted students according to the opinions of 

administrators and teachers]. Unpublished Master's thesis, İnönü University. 

Turkish Language Society. (2020). https://sozluk.gov.tr/ 

Tüysüzer, B. Ş. (2018). Okul yöneticilerinin çocuk haklarına yönelik tutumlarının belirlenmesi [Determination of 

school administrators' attitudes towards children's rights]. Unpublished Master Thessis. İstanbul 

Sabahattin Zaim University-Marmara University, İstanbul. 

Webb, J. T., Meckstroth, E. A., & Tolan, S. S. (1982). Guiding the gifted child: A practical source for parents 

and teachers. Great Potential Press. 

Webb, J. T., Gore, J. L., Amend, E. R., & Devries, A. R. (2007). A parent's guide to gifted children. Great Potential 

Press. 

Zeidner, M., Zinovich, I. S., Mathews, G., & Roberts, R.D. (2005). Assessing emotional intelligence in gifted and 

non-gifted high school students: Outcomes depend on the measure. Intelligence, 33, 369-391. 

https://www.sciencedirect.com/science/article/pii/S0160289605000255?casa_token=fN24BaIsbZYAA

AAA:BXFz--CueUjkvGdZUcqhX4kV8etaRcYq9aSbclsCzfg_lgOfGNbnjD72IqunM9C7cyWiRN7K  

https://orgm.meb.gov.tr/meb_iys_dosyalar/2015_11/19105341_rencitanlamaklavuzu.pdf
https://orgm.meb.gov.tr/meb_iys_dosyalar/2016_10/07031350_bilsem_yonergesi.pdf
https://doi.org/10.21565/ozelegitimdergisi.621484
https://doi.org/10.24315/trkefd.331579
https://positivedisintegration.com/Sword2003.pdf
https://www.sciencedirect.com/science/article/pii/S0160289605000255?casa_token=fN24BaIsbZYAAAAA:BXFz--CueUjkvGdZUcqhX4kV8etaRcYq9aSbclsCzfg_lgOfGNbnjD72IqunM9C7cyWiRN7K
https://www.sciencedirect.com/science/article/pii/S0160289605000255?casa_token=fN24BaIsbZYAAAAA:BXFz--CueUjkvGdZUcqhX4kV8etaRcYq9aSbclsCzfg_lgOfGNbnjD72IqunM9C7cyWiRN7K

